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Options PCS plans all academic and non-academic programs to support of the school mission. “The mission of the Options Public Charter School is to provide a high-quality, unique educational experience for all student, including those students most at-risk of dropping out of school because they are underachieving, truant, have experienced behavior problems, or have exceptionalities requiring intensive therapeutic special education services.

We provide alternative programs of experiential instruction and guidance to motivate students to stay in school by instilling in them the requisite 1) social skills, 2) increased self-esteem, 3) self-control of anger and frustration, 4) the desire to learn, 5) increased academic competence.” It is this mission that serves as the basis for the Title I programs   and last year’s programs are no exception.                                          
In March of 2013 Options PCS went through the Middle States Accreditation process and received our accreditation without any findings or mandatory recommendations. During this process the stakeholders of Options had the opportunity to evaluate all the programs, policies, and procedures of the school, as well as, the instructional and operational leadership of the administration and LEA, the instructional delivery of the teachers, and the effectiveness of parent and community involvement.  The self-evaluation came from a take-home survey of all Options’ stakeholders and was factored into the decision to keep or delete any Title I programs for the 2013-2014 school-year. 


Results of the questions pertaining to Title I programs from the Options Program Survey/March 2013 
Out of 100%:
1. Content Specialists work one-on-one with teachers to plan, model, demonstrate, and train teachers in the best instructional practices and research-based programs. (92% Strongly Agree/Agree)
2. A more rigorous professional development program is afforded teachers based on tiers of experience and needs. (91% Strongly Agree/Agree)
3. The instructional program is designed to meet students’ needs in accordance with the school’s philosophy/mission. (83% Strongly Agree/Agree)
4. Data Specialist (formally called Coach) has also joined the team and is not only responsible for collecting data but implementing data talks with co-teachers analyzing the data and helping them understand the types of instructional strategies needed to address specific data. (90% Strongly Agree/Agree)
5. The monitoring system has expanded to an LEA Monitoring Program which is reviewed quarterly in an afternoon meeting with the LEA and Administration. (60% Strongly Agree/Agree)
6. Options Public Charter School follows the Common Core Standards and has aligned our inclusive curriculum with these standards. (94% Strongly Agree/Agree)
7. Transition Coordinator assists students adequately with academic needs for graduation and continuing education and careers. (86% Strongly Agree/Agree)
8. School-wide emphasis on literature across the curriculum with professional development and coaching for teachers on the implementation of simple reading strategies in all classrooms has been on-going. (89% Strongly Agree/Agree)
9. Co-teaching has facilitated learning for both students with disabilities and general education students.  (97% Strongly Agree/Agree)
10. An inclusive reading program for all students in the middle school, grades 6-8 includes Soar to Success for higher functioning students, not more than one grade level below in reading and implemented through the ELA classes. (87% Strongly Agree/Agree)
11. An inclusive reading program for all students in the middle school, grades 6-8 includes READ 180 classes for middle school students functioning between two and three years below grade level. (91% Strongly Agree/Agree)
12. An inclusive reading program for all students in the middle school, grades 6-8 includes Systems 44 classes for middle school students five years and below grade level. (78% Strongly Agree/Agree)
13. Include parents in forums and focus groups to solicit feedback and ideas; Conduct an annual parent satisfaction survey based upon SIP objectives. (88% Strongly Agree/Agree)
14. Encouraged to join Football Moms, Basketball Moms etc. if child is in sports. These groups provide input into school decision making. (92% Strongly Agree/Agree)
15. Options’ staff will make periodic home visits to families where student attendance and behavior issues are significantly impeding the student’s performance. (77% Strongly Agree/Agree)
16. Conduct parent workshops on policies, programs and things parents can do at home to assist their child’s academic progress. (79% Strongly Agree/Agree)

School Based Student Data:
This year the special education population capped at 67% with general education registering 33% of the total population.  Within Special Education are three primary disability groups. Out of the 224 full-service special education students 49% of them have a Specific Learning Disability, 20% have an Emotional Disturbance and 12% have Multiple Disabilities. The remainder of the special education students not captured in the three main disability groupings includes Other Health Impaired 20%, Mental Retardation/ID 07%, Speech or Language Impaired 01%, and Autism Spectrum 01%.
2013 DC-CAS and other Student Performance Data
The DCCAS scores for 2013 saw a school-wide increase in reading of 10.5% and a 13.3 % gain in math resulting in OPCS moving up 14 places from their standing among other charter schools last year. When thoroughly disaggregating the 2013 data we are able to know how each OPCS subgroup scored for each category, which helps in the planning for programs and instruction next school-year 2013-2014. For example, out of 165 students tested in Reading 67 score below basic, 72 scored basic, 18 proficient and 8 advanced. In Math out of 165 students tested 59 scored below basic, 73 basic, 19 proficient and 14 advanced. In addition to looking at each sub group of students, analyzing the scores even further will show patterns and trends in specific socio-economic groups, race, and gender that allow teachers to go even more deeply into addressing students’ instructional needs. One very important piece of data that will determine programming for the 2013-2014 school-year is analyzing the results of the after-school DCCAS tutoring. This tutoring program was developed by taking the performance data, identified needs and strengths of each student in the program and designing a study program for each student based on their own needs. The Correlation Table (In Appendices) tells the story. Out of 15 students from grades 6-8 & 10 that were in the after school program for reading all 15 students received proficient on the reading test. Out of the 23 enrolled for math in the after school program, grades 6-8 & 10, three scored advanced and 20 were proficient in Math. Please also take note that while proficiency is the academic goal the majority of OPCS students are special education students or general education students who fall below grade level in reading and math and show academic growth moving from below basic to basic.  These outcomes from the data analysis surrounding DCCAS exemplify how data drives our instruction, meets students’ needs, and results in higher academic achievement for a growing number of our students. The graduation rate for the class of 2013 remains consistently high for the third consecutive year at 92% with college acceptances at the rate of 70% of which 42% are for special education students.  Fifteen per cent of the total number of students going to college received scholarships this year; one student received a “full ride” scholarship to Trinity University of Washington DC.
The special education students taking the Alt. Assessments (DC-CAS) made overall gains over last year as well. This year the Alternative Assessments made significant improvement on the DCCAS; out of 12 students submitting portfolios for the Alternative Comprehensive Assessment System in Reading/Language Arts 10 students scored Advanced and 2 students scored Proficient and out of 12 students submitting portfolios for the Alternative Comprehensive Assessment System in Math 12 students scored Advanced. In addition to improved test data there are other benefits of the co-taught classrooms.  The Special Education Content Specialist works closely with the Core Content Specialists in the Department of Curriculum, Instruction, and Assessment (D/CIA) to ensure that the best instructional special education practices are fully implemented., as well as, leading the Alternative Assessment process.
Lessons implemented on a continuum help students with special needs receive direct instruction, diagnostic-prescriptive methods, applied behavior analysis, and corrective reinforcement, in addition to their accommodations as recorded on their Individual Education Plan (I.E.P.). On-grade level general education students may start out with self-guided group work and problem-solving projects.  As students progress the work becomes adjusted to their new levels. All students receive rigorous instruction; i.e. higher order thinking skills and activities in a context of real life applications. The real life applications involve learning activities that center on situations students will meet in their adult lives.  Educators for years have connected the mastery of critical thinking skills to a student’s everyday experiences. Authentic instruction is one vehicle used at OPCS to help students apply their learning to real world settings. This begins with an authentic performance task in each unit and extends to its most real and rigorous level of practice in the vocational classes. Essential too are life, career, and college skills, which are included in core academic subjects across interdisciplinary units. 
In focusing this year on instructional excellence the school scheduled students into heterogeneous classes that require all levels of instruction and an environment that is least restrictive for students with special needs. In the core academic classes the student teacher ratio is 7:1, keeping class size low enabling the co-teachers to address and meet students’ individual needs. Diverse instructional methods are used to achieve inclusion of all students such as innovative learning methods that integrate the use of supportive technologies, inquiry and problem-based instructional approaches, scaffolding in the classroom, which is an instructional technique where the teacher provides individualized support by incrementally improving the learner’s ability to build on prior knowledge and last, the infusion of higher order thinking skills into learning activities.

The Transition Coordinator and the Vocational Director collaborated this year on coordinating businesses and agencies that would provide work experiences for students; i.e. work study. Parents helped when the Culinary and Cosmetology departments teamed up to visit a local nursing home where the students provided haircuts and other hair services to the residents while they nibbled on delicious creations made by the students.  

Student Behavioral Data
	Suspension Rate
	 18.6%

	Expulsion Rate
	 0.0%

	Instructional Time Lost to Discipline
	 0.4%

	Graduation Rate 2013
	 92%

	Mid-Year Withdrawal Rate
	 10.8%

	Mid-Year Entry Rate
	 3.9%




Results of Title I Program Evaluation
Over 90% of those surveyed thought the Content Specialists were an asset to the instructional program and that co-teaching as an instructional approach was definitely successful.  Since the Special Education Content Specialist was a new position funded by Title I this past year and is an integral part of helping teachers become fluent in the co-teaching model, as well as, realize improved student performance in the DC-CAS and Alt. Assessments we will accept this data as a strong indication for the need to continue this position. 

Again the survey data supported the position of the Transition Coordinator as does the high graduation rate and number of college acceptances and career programs. Qualitative data through-out the year also reflects on the many work-study and college and career awareness opportunities open to our students throughout the school year.

While the survey statistics for the Systems 44 reading Program was not as high as the READ 180 and Soar to Success it is important to note that another year to ascertain its importance and relevance is necessary. The teaching position for Systems 44 was not always stable this past year or highly effective.  Looking collectively at the data indicating the effectiveness of the reading program as a whole OPCS has determined to keep all reading programs and strategies including those in the Title I in place for the 2013-2014 school year.
As indicated by the survey data and the performance and behavioral data there was a definite need for the Alternative Learning Center and the teacher hired to bring the instruction and services to the students placed there. It did bring a culture of seriousness to academic study and increased self-esteem.

Last, Options is also glad to see the trend toward more active and full parent engagement taking place and want to empower the Sports Mom’s to take a more active role in the decision making process of the school for the up-coming school-year. The Community has also grown with the Options families and do not only enjoy the events planned by the school for them but take very seriously their part in the Focus Group that is charged with solving problems and addressing issues involving the school and the community throughout the year.  
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