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Procedures Used to Evaluate Title I

Excel Academy’s Title I program focused staffing to support five initiatives:

1. Instructional Coaches to raise the quality of instructional delivery and educational outcomes.
2. A Chief Academic Officer to develop and implement an infrastructure for data-driven instruction, to include systematic professional development of teachers and leaders.
3. A Technology Teacher to introduce students to the technological skills needed for next generation assessments.
4. Early Childhood Teaching Fellows to provide targeted instruction and develop a teacher pipeline.
5.  Social Worker to coordinate therapeutic services, including coordination with Special Education, for students.

The following procedures were used to evaluate each initiative:

1. Instructional Coaches – Instructional Coaches kept coaching trackers to include all of their observation and meeting notes and teacher action steps.  These trackers were kept in a shared folder and monitored by Principals and the Chief Academic Officer.  Teachers also received evaluations on a rubric of effective teaching three times per year, and made Individual Professional Development Plans based on low scoring areas of the rubric.  Data from the coaching trackers was combined with teacher evaluation data to evaluate the effectiveness of Instructional Coaches in improving teacher practice.
2. Chief Academic Officer – The Chief Academic Officer (CAO) is evaluated by the Chief Executive Officer with a strong focus on the big picture data trends of the school.  Key metrics for evaluation are the PCSB Performance Management Frameworks.  Professional Development agendas and presentation records and grade-level Data Action Plans based on Data-Driven Instruction training by the CAO are additional evaluation metrics.
3. Technology Teacher – The technology teacher received informal classroom observations that were focused on the overall quality of the lessons as well as the frequency of opportunities for scholars to interact with technology.  The Executive Principal conducted check-ins with the Technology Teacher to discuss program implementation and long-term planning for the development of the school-wide technology program.
4. Teaching Fellows – The Teaching Fellows are evaluated through their teaching evaluations, which include classroom data performance.  These evaluations are conducted three times per year.  Lesson plan review and classroom observations are used to confirm high-quality small group instruction is occurring.
5. Social Worker – The Social Worker was evaluated through weekly check-ins with the Executive Principal and a review of school-wide suspension rates and discipline referrals



Strengths and Weaknesses of the Title I Program

Instructional Coaches successfully implemented a weekly coaching and feedback cycle; most teachers in the school received 20-25 observations during the school-year.  While we are still awaiting Value-Added scores to complete teacher evaluations for teachers whose students take the DC CAS, early results indicate a strong trend upward in teacher evaluation scores as the year progressed.  End-of-year evaluations indicated that all but one teacher scored as Proficient on the teacher evaluation rubric, and this particular teacher did show slight growth as a result of coaching.  The primary area of future focus in the coaching program is to continue to determine how to coach and set goals for teachers who are at the high end of the teaching evaluation rubric.

The Chief Academic Officer (CAO) implemented a data-driven instructional culture as evidenced by strong and consistent data action plans by collaborative grade-level teams.  Teacher leaders, Instructional Coaches, and Principals increased in their capacity to use data to drive instruction.   In 2012-2013, we did not have an on-site Data Analyst, which hindered the capacity to cut the data in ways most useful to execute Data driven instruction; interestingly, however, the absence of a Data Analyst allowed everyone to own the responsibility for “cutting” their own data.  

In its first year, the technology program was successful in providing scholars in PS-4th grade with access to various forms of technology, including Ipads, netbooks, Ipods and MacBooks.  Scheduling and time constraints, however, limited student time in technology class to 30-40 minutes per week which did not allow adequate time for the technology teacher to complete a full cycle of teaching, re-teaching, and assessing the scholars on grade/age level skills.

Teaching Fellows showed strong growth from beginning to end-of-year in their teaching evaluations, all scoring Proficient by the year’s end and subsequently promoted to Co-Teachers.  Qualitative data, classroom observations trackers, and lesson plan review demonstrated that students received high quality small group instruction and additional individualized pull-out tutoring in classrooms with Teaching Fellows.  We participated in PCSB’s Early Childhood PMF pilot which allowed us to evaluate our Early Childhood performance in comparison to schools in the city, earning a rating of High Performing Early Childhood School.

The role of the School Social Worker is to provide additional behavior, therapeutic, and social/emotional support for scholars who struggle to be successful in the classroom environment, particularly scholars with IEPs.  End of year data indicated a total out-of-school suspension rate of 4.9%, with no students out of school for 11 or more days (due to behavioral infractions).  The Social Worker was responsible for heading the Behavior Support Team (BST) with a goal to reduce the total number of daily behavior referrals by 50%.  Under the guidance of the Executive Principal, the BST provided behavior support for students who had been identified as highly disruptive and most in need of consistent redirection in order to maximize learning time and prevent distractions within the classroom environment. Throughout the year, subsequently, the Social Worker became over-loaded with providing daily behavior support, which conflicted with the ability to schedule time for more intensive therapeutic sessions.


Consequential Program Changes


Technology Teacher to Technology Integration Specialist - The LEA created the position of Technology Integration Specialist (TIS) and eliminated the Technology Teacher and class as a stand-alone function to strengthen the opportunities for students and teachers to incorporate technology as an essential tool supporting curricula.  The goal is to increase the number of devices within each classroom and the TIS will work directly with teachers on lesson planning, training and fully integrating the technology into daily instruction.

Social Worker – In order to allow the Social Worker the time needed to provide frequent and consistent support to the most socially and emotionally challenged scholars in the building, the LEA created a position for a Dean of Students (not funded by Title I).  The Dean of Students will manage daily classroom disruptions and behavioral infractions as a first point of contact creating opportunity for the Social Work to provide needed directed support to scholars.

Kindergarten Teaching Fellow – The LEA is directing Title I funding to a Kindergarten Teaching Fellow as the school expands from 3 homeroom classes for 90 students to 4 homeroom classes for 100 students.  Smaller class sizes and reduced student: teacher ratios allows for increased small group instruction.  In relation to our success as a High Performing Early Childhood School, we are confident expanding Teaching Fellows into the Elementary Program will continue success.
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