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( EquiTy

What is Equity?

What does it have to do with reading?
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EQUITY

Framework

Used with permrission

from the Equity Strategy and Progranming team at DCPS

Equity at DCPS

means creating an
environment in which we
eliminate opportunity gaps,
Interruptinstitutional bias,
and remove barriersto
academic and social
success, particularly for
students of color



The Ladder of Reading & Writing
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Transitioning from
Guided Readingto
Structured Literac




SECOND |
EDITION

Out with the Old

Focusedon:

+ Data: Text Reading Comprehension (TRC) more
than DIBELS.

* Instruction: Utilized 3 Cueing System @V Irene C. Fountas & Gay Su Pinnell

Taught students weak reading skills focused "

on pictures and context: Does that look right? i

Does that sound right? Does that make sense? (MSV) .

« Materials: The program was found not to utilized u I e i::f:,::ve
evidence-basedor research-based practices : Kerone tha
(edreports.org) Grades

¥\ Fountas & Pinnell



https://www.edreports.org/reports/overview/fountas-pinnell-classroom-2020

INWITHTHE TRUE

Structured Literacy instructionis the umbrella term used
by the International Dyslexia Association (IDA) to unify
and encompass evidence-basedprograms and
approaches that are aligned to the Knowledge and
Practice Standards (KPS; Cowen, 2016). IDA defines KPS as

“the knowledge and skills that all teachers of reading

should possess to teach all students to read
proficiently.” Structured Literacy approaches are
effective at helping students with learning disabilitiesin
the area of reading, such as dyslexia, learn to read and
write (Spear-Swerling, 2019). Put simply, Structured
Literacyis explicit, systematic teaching that focuses on

phonological awareness, word recognition, phonics and

decoding, spelling, and syntax at the sentence and

paragraph levels. (https://iowareadingresearch.org/blog/structured-


https://dyslexiaida.org/knowledge-and-practices/
https://iowareadingresearch.org/reading-glossary
https://iowareadingresearch.org/reading-glossary
https://iowareadingresearch.org/reading-glossary
https://iowareadingresearch.org/blog/structured-and-balanced-literacy
https://dyslexiaida.org/what-is-structured-literacy/

STRUCTURED LITERACY PRIMER

Why Structured Literacy?

Children with dyslexia are in nearly
every classroom—but effective
reading instruction is NOT.

Up to 15-20% of the
population may
have symptoms
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Learning to read can be a significant
challenge for students with
dyslexia. Fortunately, this challenge
usually CAN be overcome with
effective reading instruction.
Unfortunately, if not overcome,
lifelong consequences can be harsh.

Popular reading approaches (e.g.,
Guided Reading or Balanced
Literacy) are not effective for
students with dyslexia because
these approaches do not focus on
the decoding skills struggling
readers need to succeed.

Structured Literacy explicitly
teaches systematic word-
identification/decoding strategies.
These benefit most students and are
vital for those with dyslexia.


https://dyslexiaida.org/what-is-structured-literacy/

STRUCTURED LITERACY PRIMER _ . Phonology (study of sound structure of spo-
—— ken words) is a key element of Structured Literacy

Instruction. Phonemic awareness (ability to
Structured Literacy’s . .

dilstinguish / s%gm?nt /"blend 7 mani;?ulatehsou?ds
relevant to reading/spelling) is central to phonology.
ELEMENTS work together. , glspeling) phanelagy.

==
Sound-Symbol Association Once stu-
dents develop phoneme awareness, they must

—— ) learn the alphabetic principle—how to map

. phonemes to letters (graphemes) and vice versa.

Syllables Knowing the six syllable / vowel
,'- = 3 grapheme types helps readers associate vowel

> spellings with vowel sounds. Syllable division
E rules help readers divide / decode unfamiliar words.
€ -3

. Morphology A morpheme is the smallest

s unit of meaning in language. Studying base

c__ 3 elements and affixes helps readers decode and
. ~¥ unlock the meanings of complex words.

’[_ Syntax—the set of principles that dictate the

3 = sequence and function of words in a sentence—

- includes grammar, sentence structure, and the
mechanics of language.

Semantics Semantics is concerned with
meaning. The Structured Literacy curriculum
(from the start) includes instruction in the com-

Structured Literacy’s prehension and appreciation of written language.

Evidence-Based Elements



https://dyslexiaida.org/what-is-structured-literacy/

STRUCTURED LITERACY PRIMER

These PRINCIPLES guide how
Structured Literacy’s elements
are taught.

Structured Literacy’s
Evidence-Based Teaching Principles
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Systematic & Cumulative

Structured Literacy teaching is systematic

and cumulative. Systematic means that
organization of material follows the logical order

of language. The sequence begins with the easiest
and most basic concepts and elements and
progresses methodically to the more difficult.
Cumulative means each step is based on con-
cepts previously learned.

Explicit Structured Literacy instruction

requires direct teaching of concepts with con-
tinuous student-teacher interaction and does

not assume students deduce concepts. (While
multisensory teaching lacks the extensive
research that validates Structured Literacy’s other
teaching principles, decades of clinical results sup-
port efficacy of simultaneous association of auditory,

" visual, kinesthetic-motor modalities for enhancing

memory and learning in students with dyslexia.)

Diagnostic Teachers must be adeptat
individualizing instruction (even within groups) {*
based on careful and continuous assessment,
both jnformal (e.g., observation) and formal (e.g.,
with standardized measures). Content must be
mastered to the degree of automaticity needed to
free attention and cognitive resources for com-
prehension and oral/written expression.



https://dyslexiaida.org/what-is-structured-literacy/

STRUCTURED LITERACY PRIMER

Effective reading instruction for
most children incorporates all this.

Inner Circle: Elements
Outer Circle: Teaching Principles

——-)
| II
@’ii-’
C’ii-)
€---

1B

T
——-s

To ensure that all children have
access to effective reading
instruction, we must ensure that
their teachers have BOTH the ...

v’ deep content knowledge
and
v’ specific teaching expertise
needed .

l[ Ao

to teach these elements
according to these principles.



https://dyslexiaida.org/what-is-structured-literacy/

Structured literacy

Explicit teaching of systematic word identification

and decoding strategies

B
1)
-l
Evidence-based Evidence-based
elements teaching principles

Effective reading
44" Source: © 2016 Cowen for International Dyslexia Association

instruction
& https://app.box.com/s/2yqu2ke21mxs0hz9l77owdlorgvtesyq
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Literacy Block Changes

#1 #2
Engagedin data analysis to Aligned master schedule
determine areas of with elements essential for
strengthand gaps within structured literacy
literacy block instruction

#3 #4

Purchased materials to Built systems and

support instruction and structures to support

made investmentsin initiative
human capital




Shared Vision




At Garfield we will use a structured literacy approach to instruction that is systematic and
cumulative (follows a scope and sequence), explicit (planned for based off of student data and
is multi-sensory), and diagnostic (continual assessment that informs instruction).
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Systematic Cumulative Explicit

Multi-Sensory Diagnostic




Goal(s):

Special Education — Reading Inventory - By EOQY, 70% of students with IEPs will meet their growth expectations ranges

ANet ELA (English Language Arts) and Math- Percentage of Students Scoring at or Above Proficient — ANet 1, 2, and 3 — 80% of students earn a score of 80 — 100%
PARCC ELA and Math - Decrease the percentage of L1 students by at least 10%

PARCC ELA and Math- Increase the percentage of L4 and L5 students by at least 10%

DC Science — Percentage of students scoring at or above a level 3 — 80% of students score a level 3 or 4 for the 2021-2022 assessment.
Social Studies

— Increase the percentage of proficient students by 10% percentage points after each RCT is administered
90% of students earn a score of 80-100% on their final RCT
Pre-K Garfield created early literacy skills assessment (% Prof - at least 80%
K-2 DIBELS (Dynamic Indicators of Basic Early Literacy Skills) (% Prof and Adv — at least 80%)

K-1 TRC (Text & Reading Comprehension) (% Prof and Adv — at least 70%)



Focus 1: MTSS

This includes:

¢ Full implementation
« weekly data meetings
o tier 1-3 instruction

e progress monitoring

Focus 2: Acceleration
Academies

This includes

» accurate and
consistent progress
monitoring

 robust instructional
opportunities

Focus 3: Early Literacy

This includes:

« implementation of the
Science of Reading

« consistent and effective
implementation of
Fundations and
Heggerty
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Needs Based Group

Data

LEA assessments,
LTRs,RGR,
Phonemic
Awareness

Additional
Supports

Specialized
Instruction,
Literacy Lab, HIT
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How do we develop groups
and best support our
students?

D

Student
Needs

Social skills,
Personality, Time of
Day, ACE's

Collaboration

All stakeholders
share resources



Morpnology

ex - clude Latin

out — shut

leap Germanic;
Old English

(no prefix, no suffix)
Re-leg-ate Latin

With reference to — engage by contract
1



Putting it all together: Hitting your S
farget!




Data at Randle Highlands

Objectives

Provide an overview for
connecting data with student
plans.

Analysis

The participants will have an
opportunity to review the data
and correlation between data
collection and student
outcome.

Methodology

The use of aggressive
monitoring to capture in the
moment student responses.

Conclusion

Putting it all together! Providing a
last look at why it is important to
be intentional about data
collection and aligning it to
student plans.




Obijectives

By the end of the session,
participants will be able to
discuss why they use data and
implement a data tool that will
allow them to create instructional
plans for student support and
understand data and the use of
aggressive monitoring supports
strident planning by collecting in
. moment data.



What skillset do you have?
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“Data adds concrete information to a teacher’s
observation and intuition, but it will never
replace experience, personal relationships,,
and cultural understanding.”

—Jose Ferrel ra
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Why do you use data?

Dropyouranswerinthe
chatbox



In order for data analysis
technigues to be
Implemented with fidelity,
the evaluator must see the
relevance in why It Is used.

(Youwillonly getoutwhatyou
putin)



What areyou talking about? S

In education many talk about being driven by data, but how do
you get there?

- We must be driven by data dialogue!!!

- We must be ok with being uncomfortable with not
understanding data, but willing to develop that skill.

- We must be able to build capacity in those that will have a direct
Impact on students (teachers, instructional aides,
administration, coaches)




Now that you know, where do
you go?




Making Words Count:
What programs are you using?

\ Click to add text \

Heggerty Dibels

The Heggerty Curriculum includes A series of short tests that assess K-8
explicit instruction in the following literacy. It is a set of procedures and
phonological and phonemic measures for assessing the acquisition of a
awareness skills: Rhyming. Onset set of K-8 literacy skills, such as phonemic
Fluency. Blending. Isolating final awareness, alphabetic principle,
and medial phonemes (sounds) accuracy, fluency, and comprehension.
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A pictureiswortha
thousandwords




Schedule

Monday Tues Wed Thu Fri

Heggerty 10 mins 10 mins 10 mins 10 mins 10 mins

Window 1 Window 2 Window3

Dibels Aug-Oct Nov-Jan Feb-Apr

&2

Progress
Monitoring _ EREElS

*

e




Methodology

Screening 233 Diagnostic
A B

Progress . ‘_» ( b Aggressive
Monitoring ‘ -~ Monitoring

%
e



Let'sseeitinactionl!

Take a minute to view the 2 short videos and share your
thoughts in the chat.




What doyou see?
SmallGroup

Whole Grou




Whatwas used?

-
Heggerty Phonemic Awareness
Group Data Collection Sheet
Week, |
WEDNESDAY 3/9/’&7 ‘
Blending Segmenting [ yiing (4 Deleting | Substituting
Rel:olnltion Fluency e Isolating (# (#comectout | = tofs (#correct out [ (# correct out of
~{_ Student Name Lesson# (m;: (mmout guomrds ::r:‘sms °:m’;” e o:jms :d:::’
ade l’ ” I 1 ’ i ,
: ]
[ THRpAy
Student Name Isolating (4 Deleting &'Mw

(#comect out ove
Gl comect out of 5 out
words of 10worgs |Orrectoutof 5| (¥cormect our TR




Whywas this tool
used?

Designed to be used with the

A program
Although designedfor the program
there are options for redesign.

B Ease of use for data collection

C Transferrable

This information allows a quick
response and reteach



When you change the way
you look at things, the
things you look at will

change

Wayne Dwyer



Intellectual Prep: Now What?

Data Dialogue

« Whatdid you see?
* What are the implications for instruction?
What patterns do we see?

)




We see
numbers




Now its fime fo assess- Dibels

DIBELS® First Sound Fluency
Grade K/Benchmark 2
Test ltems Correct/2 points Correct/1 point Incorrect
1. land 1 /Na/ 0
2. gift la/ laif 0
3. snail Is/ Isn/ /snai/ 0
4. stove /sl Ist/ /stoa/ 0
5. mild Im/ Imie/ 0
6. stream Is/ /st/ Istr/ /strea/ 0
7. pairs /p/ /pe/ Q
8. flare /! il Ifle/ 0
9. peace /p/ /peal 0
10. sly s/ Islf 0
11. plate /p/ /pl/ /plai/ 0
12. thank /th/ /tha/ 0
13. sweet /s/ Iswi/ /swea/ 0
14, life i flie/ 0
15. blank b/ /bl/ /bla/ 0
16. doll /d/ /do/ 0
17. sling Is/ Isl/ /sli/ 0
18. stairs Is/ Ist/ Iste/ 0
19. knees /n/ /nea/ 0
20. peek /p/ /pea/ 4]
21. cream 1K/ Tkr/ /krea/ 0
22. clang /k/ /kl/ /kla/ 0
23. bag b/ /bal 0
24, ride Ir/ Irie/ 0
25. fruit 1/ It/ /froo/ 0
26. porch /p/ /par/ 0
27. flour biik Jii'4 fflow/ 0
28. race I/ Irail 0
29. chin Ich/ /chi/ 0
30. steam Is/ Ist/ Istea/ 0
2-pt responses:
/ x2: + 1-pt responses: = Total:




Assessmentin
action

This is an example of what you will see
when implementing this assessment.

The goalis for the students to be able
to complete this taskin 1minute.




Outcome...

Comparing Populations: DIBELS 8th Edition

View Population Time Measure
Segment Results by: Class Show Students Enrolled: On Test Day School Year: 2021-2022 Measure: Composite Score
Report Level: School Grade: Grade K Period: All Periods Performance Measurement: Levels
Grade Divider: On District: District of Columbia Level Filter: All Levels
Display Data As: Percentage School: Randle Highlands ES

Teacher: 2 Teachers
Class: All Classes

Class W Wwell Below Benchmark [[] Below Benchmark B At Benchmark B Above Benchmark Total Students
b Randle Highlands ES Current as of 03/11/2022
Grade K Reference Data Reference Point: School
21-22 BOy I 33
17(45%) 7(18%) 3(8%) 11(29%)
21-22 MOy I I 53
14(36%) 6(16%) 9(24%) 9(24%)
EEENNN o —— . |
6(35%) 3(18%) 8(47%)
21-22 MOy I | S
5(28%) 3(17%) 4(22%) 6(33%)
{
_ 21-22 Boy I (g
9(49%) 3(17%) 3(17%) 3(17%)

—_
O

/ 21-22 MOY

00

(42%) 3(16%) 5(26%) 3(16%
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37% 48% 70%

At BOY there were 14 At EQY there were 18 By EQOY we need 26
students on or students on or students to be on or
above grade level. above grade level above grade level.
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Beginwiththeendin mind: Whatis <« (
yourgodal?
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Givethema
show!

Let your data and your
progress speak volumes.
Be happy with the quick
wins!



Conclusions b,

@ o

Conclusion #1 Conclusion #3
Create a culture around Be willing to change your
open dialogue as f’ process if it doesn’t
structure around datais meet your collective
being implemented. needs or expected

outcome:.

Conclusion #2

Make sure the use of
datais ongoing and met
withurgency.
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Questions?
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Resources: ‘
https://www.nancyyoung.ca/
https://dcps.dc.gov/equity *
https://dibels.uoregon.edu/about-dibels
https://www.edreports.org/reports/overview/fountas-pinnell-
classroom-2020

https://dyslexiaida.org/what-is-structured-literacy/

https://iowareadingresearch.org/blog/structured-and-
balanced-literacy

hitps://dyslexieryale.edu/

https://ww

. ereadingleague.
content/u

ads/2021/05/Article-for-May-2021-TRLJ.pdf



https://www.nancyyoung.ca/
https://dcps.dc.gov/equity
https://dibels.uoregon.edu/about-dibels
https://www.edreports.org/reports/overview/fountas-pinnell-classroom-2020
https://dyslexiaida.org/what-is-structured-literacy/
https://iowareadingresearch.org/blog/structured-and-balanced-literacy
https://dyslexia.yale.edu/
https://www.thereadingleague.org/wp-content/uploads/2021/05/Article-for-May-2021-TRLJ.pdf
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Thankyou!

|
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Keepin Touch!

Kristie.Edwards @k12.dc.gov

@kedwardsnc

Jasmine.Rogers@kl2.dc.gov
@futuredrjasmine
www.linkedin.com/in/jasminerogers

CREDITS: This presentation template
was created by Slidesgo, including
icons by Flaticon, and infographics &
images by Freepik
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