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‘ Social Studies Instruction Walkthrough Tool

PURPOSE:

This walkthrough tool is intended to facilitate dialogue between educators and administrators and improves classroom instructional
practice. This tool focuses on best practices for inquiry-driven instruction in social studies courses and is not intended to be used as
an evaluation tool for educators. The walkthrough tool should serve as a support to guide educators, administrators, coaches, and
instructional leaders in identifying high-quality social studies instruction and improving implementation of OSSE’s Social Studies
Standards. The walkthrough tool below focuses on lesson facilitation specific to social studies practice.

This tool is intended to support continuous cycles of growth for educators through targeted feedback and collaborative reflection.
This tool can be used in conjunction with or in lieu of a local education agency’s (LEA’s) existing process for observing and supporting
teachers’ instructional development. This tool can also be used to aggregate data and develop professional learning opportunities for
educators across LEAs.
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SUGGESTED STRUCTURE OF A SOCIAL STUDIES LESSON:

The components above may take place over several successive class periods, and each component correlates to some elements

of the rubric below. In general, establishing background knowledge connects to the introduction of any learning activity. The

Central Lesson Question contributes to the Inquiry focus of the lesson, and the sections of the rubric entitled Focus on Disciplinary
Reading, Thinking and Reasoning, Representation and Historical Agency, Lessons Scaffolded for Student Success can be evaluated by
considering the source sets or student facing materials included in lesson materials.

This walkthrough tool is intended for use in providing feedback for social studies lessons; however, this is not an exhaustive list
for social studies instructional outcomes. Extended projects such as National History Day, Civic Action Projects, and other similar
programs that are aligned with the OSSE Social Studies Standards and that support students in building their civic and historical
efficacy skills may not be reflected in the rubric below.

Note that the walkthrough tool is most compatible with lessons chosen from curriculum that meet the minimum expectations for
High-Quality Instructional Materials in social studies or individual lessons that meet the criteria set forth in the Supplemental
Lesson Checklist. Lessons that do not meet the criteria from either tool will not provide educators with opportunities to demonstrate
proficiency in social studies pedagogy.

DIRECTIONS:

Prior to the observation, coaches utilize the supplemental lesson checklist to facilitate pre-observation planning conversation. During
this time, the instructional leader and the educator should make note of which components of the walkthrough tool the coach will
observe during the observation. If a learning experience occurs over multiple class periods, observers may not see all components of
the walkthrough tool.

For each observation, coaches should make note of both educator and student behaviors that demonstrate alignment to the criteria
in the walkthrough tool. Although many indicators will be observable during the course of a lesson, there may be times when a
lesson is appropriately focused on a smaller set of objectives, or the coach observes only one portion of a lesson. In those cases,
coaches should expect not to observe some of the indicators and to leave some of the tool blank. If you do not observe a concept
during your walkthrough, it is advisable to follow up with the teacher as to why that concept was not included during the instruction.

Following the observation, the coach should identify two to three areas of high-leverage feedback to provide the educator and
develop a targeted set of next steps focused on specific areas of growth prior to the subsequent observation.
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OBSERVATION TOOL:
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Educator continually reorients students to the problem
space or driving question during the course of the lesson.
Educator makes instructional choices that help students
engage in critical analysis and discussion and move beyond
the summary of information.

Educator utilizes open-ended question to direct students
to evaluate the utility of different sources of information
for answering a central question.

Students are supported in doing the majority of the
cognitive analysis during the course of the lesson. Note: At
the beginning of a lesson, the educator may demonstrate
cognitive modeling and gradually release responsibility for
cognitive analysis during a lesson.

It is clear to students that their instructional task is to
evaluate evidence in response to a central question.

Educators provide students with sufficient background
knowledge for interpreting and analyzing the central lesson
question. This can be through direct instruction, background
readings, or similar didactic lesson materials.

Historical content provided is in service of supporting skill-
based, student-centered instruction, and does not supplant
student-centered inquiry goal as a core learning outcome.
Direct instruction supports student development of agency.
The development of appropriate contextual knowledge

is proportional to the inquiry task at hand and does not
comprise the majority of instructional time.

Educators explicitly prompt students to consider how the
circumstances in which information was created impact
their historical analysis. For example, an educator asks,
“Do you think this source is reliable?” or “Why do you
think it was created?”

Source analysis moves beyond text comprehension and
summarizing informational texts into evaluation and
analysis of information utility.

Educator prompts students to build claims using evidence,
content knowledge, and source analysis to support their
conclusions.

Educator prompts students to analyze how current
interpretations of the past are limited by the extent to
which available historical sources represent perspectives
of people at the time.

Teacher poses disciplinary thinking questions and fosters
student discourse through strategies such as turn-and-talk,
think-pair-share, etc.

Educator consistently prompts students to question
historical narratives and build their own interpretations of
the past and present grounded in valid critical analysis of
available information.

Educator supports students in affirming and appreciating
diverse global experiences and cultures.

Instruction does not promote stereotypes or engage
students in harmful learning experiences.?

Educator utilizes accurate terminology to describe the past.?
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Educator utilizes instructional strategies to evaluate
student thinking about the central question as the lesson
progresses (i.e., “everyone show me if you agree or
disagree with the author” or “take a stand” activities).
Educator utilizes effective strategies for scaffolding student
discourse (i.e., think-pair-share, small table discussion
prior to large group discussion).

When necessary, educator provides explicit strategy
instruction that focuses on demonstrating the thought
processes behind disciplinary reasoning and reading
(such as sourcing, contextualization, close reading, or
corroboration).

Students are provided with formal and informal feedback
on their knowledge of course content and mastery of
social studies skills, such as sourcing, contextualization,
corroboration, and close reading.

Teacher feedback continually orients students to the
problem space and purpose for analysis.

During whole class discussion, the educator supports
student discourse by directing students to support claims
with evidence, stabilizing content knowledge, revoicing
student comments, and exposing the debate structure as
necessary.

Students have opportunities to participate in complex
collaborative discussions, weighing multiple perspectives
and a range of evidence.
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ENDNOTES

1. Harmful instructional practices refer to practices including role play, simulations, and other instructional practices that trivialize the experiences
of historical individuals, distort reality, disconnect historical atrocities from their context or create one-dimensional representations of complex
historical moments.

For further reading on appropriate curricular choices see below:

*  Southern Poverty Law Center: Ending Curriculum Violence

. Echoes and Reflections: Why Simulation Activities Should Not Be Used

2. Historically Accurate Terminology

The following terminology list from the Great Lakes Center for Equity Assessing Bias in Standards and Curricular Materials is not an exhaustive
list of appropriate historical terminology, however it may serve as bench mark for discussing this portion of the walkthrough tool.

” u

*  Curricular materials avoid using language such as “roaming”, “wandering”, or “roving” to describe the travel of the Indigenous People of
the United States.

*  The text avoids using language that suggests groups of people were order-less or uncivilized than Euro-Americans.
*  The text avoids using language that suggests specific groups of people needing “saving” or “help.”

*  Standards describes groups of people in such a way as to counter stereotypes, bias, and marginalization.
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