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Objectives: 
• To define the role of parents in the transition process. 

• To identify effective means of parent/practitioner 
communication during the transition process. 

 

Guiding Questions: 
1. What roles do parents play in the transition planning 

process? 

2. What are the barriers to effective parent/practitioner 
communication? 

3. What are the components of effective parent/practitioner 
communication during the transition planning process? 

Module Overview 



Guiding Question 1 

 What roles do parents play in 
the transition planning process? 

 

 

 



Parent (noun) \’per-ent\ 
 

“The definition of ‘parent,’ from the National 
PTA, includes other adults (grandparents, aunts, 
uncles, stepparents, guardians, etc.) that may 
carry the primary responsibility for a child’s well-
being. So, any reference to parent involvement 
includes the adults who play an important role 
in a child’s family life.”  
                   

    (http://ddc.ohio.gov/pub/ESCParent.PDF pg. 3) 
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IDEA 2004 defines a parent as… 

(A) a natural, adoptive, or foster parent of a child (unless a foster 
parent is prohibited by State law from serving as a parent); 

(B) a guardian (but not the State if the child is a ward of the 
 State); 

(C) an individual acting in the place of a natural or adoptive 
 parent (including  grandparent, stepparent, or other relative) 
with whom the child lives, or an individual who is legally 
responsible for the child’s welfare; or 

(D) an individual assigned to be a surrogate parent. (20 U.S.C. 
§1401(23)) 



Mandated Parental Roles 

Team 

Member 

• Participation 
undefined  

 

Consent 

Provider 

• Voluntary and 
can be taken 
back at 
anytime 



Natural Parental Roles 

Caregiver 

Provider 

Advocate 

Case 
Manager 

• Several studies have 
indicated that the 
family remained the 
only consistent source 
of support for 
individuals with 
disabilities after they 
graduated from high 
school (Ankey, 
Wilkens, & Spain, 
2009). 



IDEA 2004:  Indicator 8 

Percent of parents with a child receiving special 
education services who report that schools 

facilitated parent involvement as a means of 
improving services and results for children with 

disabilities. [20 U.S.C. 1416(a)(3)(A)] 



DC’s Indicator 8 Data 

• DC’s Indicator 8 data 
for 2012: 

 

– Target = 73% 

–Actual = 68% 



Family Involvement Statistics 

• Nationally, 88% of families of students with 
disabilities report attending an IEP meeting in 
the current or prior school year. 

 

• Families of students with: 

– OHI 96% 

– TBI 96% 

– SLI 86% 

– ID 85% 



Parent Perception of IEP Participation 

Goals Development 

School 
46% 

School/ 
Family 
33% 

Family/   
Youth 
21% 

Family Involvement Overall 

Just 
Right 
65% 

Not 
Enough 

34% 

Too 
Much 

1% 



Siblings as Caregivers 

• 75% of adults with developmental disabilities 
live at home with family caregivers 

 

• 25% of those caregivers are over the age of 60 
 
 

• 38% of siblings expect to become primary 
caregivers 

 

• Siblings are less likely to be effective in their role 
as caregiver if they have not been involved in the 
future planning process along with their 
brother/sister with a disability and parents 

 



Guiding Question 2 

What are the barriers to effective 
parent/practitioner 

communication? 
 



Parent/ Practitioner Communication 

What barriers to effective communication are 
present? 

 
How could those communication barriers 

negatively impact the student? 
 

How do they compare to what you see in your 
school? 

 

Parent- Teacher Conference Video Clip  

https://www.youtube.com/watch?v=yBbMzNCosNs&feature=related
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Barriers to Effective Communication 

• Use of educational jargon by service providers 

• Gaps in student and parent knowledge about the 
process and the available options for transition 
services 

• Failure to create a welcoming environment or to seek 
input from students and families 

• The perception that meetings are: 

– professionally driven 

– document focused 

– time-limited 

– structured based on professional and compliance needs 



Parent Resources 

• OSSE Secondary 
Transition Website 

– http://www.ossesecond
arytransition.org 

 

• Transition Brochure 

– http://www.mead354.or
g/page.cfm?p=402 
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Guiding Question 3 

What are the components of quality 
parent/practitioner communication 

during the transition planning 
process? 

 

 



What we know… 

• Effective home/school/community partnerships contribute to 
improved postsecondary outcomes for students. 

 
• Parent involvement tends to decline across the grades without 

continued school outreach. 
 
• All parties want more partnerships between schools, families, 

and communities, but most don’t know how to create them. 
 
• Teachers’ practices to involve families are as, or more important 

than family background variables such as race or ethnicity, social 
class, marital status, or mother’s work status for determining 
whether and how parents become involved in their children’s 
education.   

 



Family Partnership Model 

Be Student 
and Family 
Centered 

Develop a 
Shared 
Vision 

Be 
Culturally 

Responsive 

Make 
Connections 

Reflect and 
Celebrate 

Adapted from deFur, 2012 



Be Student and Family Centered 

WHY? 
• NTLS2 reports that youth with disabilities 

say they have strong, positive 
relationships with their parents and that 
parents are the first people these youth 
turn to for support. 

 

• Parents have important information 
about students.  

 

• Increased parent involvement leads to 
improved student outcomes. 

 

• Parents will continue to support students 
after school exit. 



Be Student and Family Centered 

HOW? 

• Teach families about the IEP 
process 

• Encourage families to invite others 

• Be welcoming 
– Meeting Agenda 

– Name Tags 

– Notebook/Pen   

• Provide clear, structured 
opportunities for family members 
to share 
– Stories 

– Info on Student Strengths 

– Concerns 

 



Develop a Shared Vision 

WHY? 

• Starting the IEP transition 
process with a shared vision: 

– Orients team to the purpose of the 
meeting 

– Provides clear opportunity for 
student and family input 

– Drives team action steps 
• Goals 

• Assessment 

• Course of Study 

– Leads to high, appropriate 
expectations for student outcomes 



Be Culturally Responsive 

WHY? 

 

• 42% of students in SPED in 2008 were 
from culturally and linguistically diverse 
(CLD) backgrounds (US DOE, 2010) 

 

• Less than 20% of school professionals 
are from diverse cultures (National 
Center for Education Statistics, 2009) 

 

• US IEPs are reflective of a future 
oriented culture that values 
individualism – TRANSITION PLANNING 
MAY BE A FOREIGN CONCEPT FOR 
FAMILIES! 

 



Be Culturally Responsive 

• Send meeting invitations that include: 

– Expected length of meeting 

– Expected number of team members 

– Clear invitation to parent(s) to include others in the meeting 
 

• Provide parents with community resources and the 
opportunity to connect with other families 

 

• Welcome parent(s) to the school building 
 

 



Be Culturally Responsive 

• Meet with parent(s) and interpreter prior to the 
meeting to: 

– Ensure that they are speaking the same language 

– Provide interpreter with a glossary of IEP terms 
 

• Be aware of the cultural context of verbal and  
non-verbal language 

• Ensure parental understanding prior to ending meeting 

• Provide a copy of the translated documents soon after 
the meeting 



Make Connections 

• Parents should have 
connections to: 
– Teachers 

– School-based Service 
Providers 

– Community Service Providers 

 

• Partnership connections 
allow parents to share 
responsibilities and work 
towards a common goal 
 

  WHY?  

• “Who do I ask questions 
of?  Who is that person? 
Just let me know whose 
door I should be 
knocking on to get 
these services and who 
to go to if they need to 
be improved.” 

– A parent who had expressed 
concerns that she did not know 
who could offer transition help 



Make Connections 

HOW? 

• Provide parents with school and 
community service provider contact 
lists 

 

• Invite parents to career/college fairs 
and other transition related events 

 

• School creates opportunities for 
parents of students with disabilities 
to come together and share 
information 

 

• Each team member is assigned a 
role with clear responsibilities 
related to the student’s transition 
plan 

 



Reflect and Celebrate 

• Focus on student strengths 
 

• Communicate with parents 
about transition 
accomplishments both large 
and small 

 

• Publically acknowledge the 
team’s successes 

 

• Create a safe, productive 
environment that allows for 
honest reflection 



Parent Communication Evaluation & Reflection 



Wrap Up 

Guiding Questions: 
 

1. What roles do parents play in the transition 
planning process? 

2. What are the barriers to parent/practitioner 
communication? 

3. What are the components of quality 
parent/practitioner communication during the 
transition planning process? 
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