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For the 2012-13 school, Maya Angelou Public Charter School (MAPCS) implemented an improvement plan that was developed during the summer of 2012.  Using the Performance Management Framework and data points which helped the school to examine performance/outcomes across common measures, the school was able to develop improvement plans focusing upon the following areas:
· Student Achievement – DC CAS Reading/Math over time
· Student Progress – DC CAS
· Gateway – graduation rate and college acceptance rate
· Leading Indicators – attendance, re-enrollment, etc.
As part of the planning process, parents/guardians, teachers, and administrators disaggregated the data to inform decision-making.  Several meetings were held to review the literature and best practices, discuss survey data (i.e., parents, teachers, and student surveys), and analyze summative intervention data. The 2012-2013 Title I Program emerged as a strong and viable plan for implementation.  Specifically, the plan focused on the following:
1. Student Growth
2. Student Engagement – attendance, alternatives to suspension
3. DCPS Standards Mastery and Literacy
4. Social Emotional Learning support
5. Special Needs Inclusion and Co-teaching
6. Family Engagement/Support (Saturday/afterschool)
Student Growth 
Among the instructional approaches used by teachers in various disciplines in high schools are interdisciplinary teaching, student teaming or cooperative learning, project-based learning, adaptive instruction, inquiry, and dialogic teaching.  In addition, MAPCS adopted Marzano’s High Stakes Instructional Strategies:
1. Identifying Similarities and Differences
2. Summarizing and Note-taking
3. Reinforcing Effort and Providing Recognition
4. Homework and Practice
5. Nonlinguistic Representations
6. Cooperative Learning
7. Setting Objectives and Providing Feedback
8. Generating and Testing Hypotheses
9. Cues, Questions, and Advanced Organizers
Drawing from Marzano, teachers used active student engagement, actively engaging students with  hands-on lessons that require students to use multiple learning skills and higher-order thinking to construct meaning and knowledge.  A big rock for teachers was the teaching of higher-order thinking or the ability to use information to solve problems, analyze arguments, negotiate issues or make predictions. A major goal was to help students develop skills to examine assumptions and values, evaluate evidence, and assess conclusions. 
Since many of the high school students were significantly lagging behind their peers, MAPCS adopted  more targeted, instructional strategies earlier within the general education setting.  This multi-tiered approach was designed to deliver research-based instruction informed by data, including individualized instruction with remedial opportunities made available in the general education setting. The regular monitoring of the student’s response to instruction was particularly important as a means to determine if a student should move from one stage of support to the next. Typically, those students at risk of not meeting end-of-year goals were identified for frequent progress monitoring and remedial instruction. If students in Tier three made significant progress, they could move back to Tier two and receive less intensive instructional interventions.  A summary of the intervention results for the high school follows: 
Achieve 3000 
All 9th and 10th grade students were enrolled in this reading intervention in addition to their grade level English class. Instruction in the class was based on a differentiated reading program that focuses on building students’ reading proficiency on informational texts which was an area of weakness for our students. In addition to time on task with the computer program, students also worked on daily grammar practice and vocabulary using a book titled Word Within the Word. In September, each student took the Achieve 3000 Level Set which is the benchmark assessment associated with the program. The level set was re-administered in February and the charts below illustrate the percentage of students whose lexile scores grew by grade level. Sixty-Four Percent of 10th grade students showed lexile growth while 52% of 9th grade students showed lexile growth. For students whose attendance rate was between 90-100%, 64% of them showed lexile growth while 36% of them did not. This can be attributed to their lexile scores at the beginning (students with higher lexiles grow at a slower pace), student engagement, and in some cases teacher effectiveness. Weekly meetings were held to address all of these issues. For students whose attendance is in the 80-89% range, 76% of them showed growth while 32% of them showed no growth. For students whose attendance was 59% or below, 42% of them showed growth while 47% of them did not show growth. Growth was defined as a change in the lexile score. 

Read 180 
This program targeted students in the 9th and 10th grade who were exceptional learners with reading challenges. In the 1st semester, students attend the class on “A” or “B” days. After reviewing 1st semester data, schedule changes were made to provide students with access to the program on a daily basis. By March 42% of the students enrolled had shown growth, while 47% of them had not shown growth to this point. MAPCS attributed the pace of growth to time on the program, differences in individual lexile scores, and attendance. The school expected those numbers to increase by the end of year benchmark due to adjustments in scheduling including more instructional time. Data revealed that students with higher lexile scores grew at a slower pace than those with lower lexile scores. This was typical of most high school aged students who are behind many grade levels in reading. Students whose GLE is lower experience more rapid growth when compared to those who are only two to three grade levels behind.
Understanding Math Intervention 
Understanding Math is a computer based intervention that measures student proficiency on basic math skills that are needed for students to access the content area curriculum. Students attended math intervention on “B” days. The Math teachers continued to  increase usage percentages (however this was not consistent).  In addition the math chair met weekly with 9th and 10th grade Math teachers to use strategies and incentives to increase proficiency numbers. Additional interventions included individual and group intervention sessions. The DC CAS scores for 10th graders declined significantly because the program was not used with great fidelity.
A summary of the intervention results for middle school middle school follows:

Lexia
Lexia is an online software program that provides the individualized targeted practice students need to master their reading skills. The middle school implemented Lexia Reading as a part of our curriculum in reading and language arts. Students were placed into Lexia Reading based on their individual needs as established from a placement test. Students  spent time weekly working on Lexia. The program automatically paces each student by providing reinforcement activities when they need additional time on task. Students were able to practice, apply and proceed with the skill that they have mastered. Lexia focused on critical reading skills that have been identified by national reading experts.  Activities provided extensive practice in everything from basic phonological awareness to advanced word-attack strategies and vocabulary development based on Greek and Latin word roots. Lexia helped with students who have even lower reading levels and the middle school used this in the 7th and 8th grade intervention classes.  Lexia gave teachers reports which they can then use to guide the lesson plans.  Essentially, this provided students with a second English class and we are on trend to meet the goals this year.
Usage of Lexia increased and also the progress of students moving through levels of this program  improved. The students have moved significantly from previously established levels through a placement test to the current level of each student. There are fewer students continuing with level 1 and many have moved to Levels 2 and 3 with 1/3 of 8th graders working on Level 3 skills. At this time, two students have completed the program as well. 
As the data reports the schools' progress with Lexia is on target through use with fidelity and increasing opportunities for students to utilize this program.  For example, the middle school campus was offering a technology intervention class for all 7th and 8th graders with 6th graders receiving Lexia time during small group pull outs lead by the Carrera Program Education specialist. One vital component of Lexia is the valuable data tools available in the internet interface as well as via the Lexia App which was installed on all staff  IPads. This increased the staff access to data and student motivation through printing certificates for those students who increase a level or complete the program

Understanding Math

Middle School 7th grade scholars were leading the way with usage and completion of tests. More implementation was needed on the 6th grade level. Saturday School and 6th grade pull outs were a remedy to this concern. The Math Chair closely monitored the data and supplies the teachers with data printouts weekly for display on their data walls. The teachers, then used the data to plan for upcoming lessons, small-groups, and assessments. The data was also used as a guide for Saturday School.  

The middle school goal was to have each grade level’s participation rate at 80% or better by the end of the school year. The Math Chair monitored the usage for 6th grade very closely and meet with the teacher weekly to discuss the data. The intervention teachers were also being monitored and directed by the Math Chair to ensure implementation with fidelity of the program. One concern regarding UMath was the lack of actionable data tools to provide information on student outcomes and to remediate key skills. For example:  students take a test repeatedly on a skill but UMath only reports the highest score that the student obtained which prevents the teacher from providing additional support.  The campus  researched online Math interventions that provide more support with reporting and teacher input.

ANET 
Every six to eight weeks, the middle school administers two Achievement Network assessments—one in English Language Arts and one in Mathematics—to students in six through eight grades. Each assessment took place during one regular classroom period and tests recently taught Common Core Curriculum Standards as identified from the Schedule of Assessed Standards provided by Achievement Network. The most recent test, A3, was one of the most challenging assessments with the majority of network schools (including many DCPS and DC Charter Schools) demonstrating a 17% drop in the district average score. However, for MAPCS-MS, our most recent Achievement Network data reflected an upward trend across all subject areas during the Administration of A3 which was a welcomed improvement from our A2 data. Based on the most recent data, middle school determined that the following actions were attributed to the successes gained during A3. 
 Students needing additional remediation were participating in focused pull-out sessions with special education co-teachers. These groups were heterogeneous of general and special education students but allow for smaller instructional settings to address student misconceptions. 
 Students who were close to proficiency were participating in small groups with ELA and Mentor Coaches as well as the Academic Dean. Each member of the academic leadership team had a student group for reading instruction three times a week. 
 Additionally, professional development during the school day was focused on increasing the definition of rigor and identifying a common definition for rigor in the middle school. This translated into professional development sessions on text complexity, grading with rubrics (ELA writing simulation), developing authentic assessments (i.e. speech contest), collaborative planning (i.e. integrating slope lessons into science classrooms) etc. 
The middle school focused, not only on looking at individual students and the percent correct they achieved, but also the instructional practices that promoted rigor to build student capacity to become increasingly proficient. Moving forward the middle school will: 
 push teachers to develop effective corrective instruction plans 
 provide timely feedback on the instructional delivery of those plans 
 Use available data analysis tools such as Scantron to increase teachers’ ability to analyze data to make further instructional improvements. 
Data from corrective instruction plans was due quarterly and will used to critique the effectiveness of the re-teaching plans based on the outcomes discovered through data analysis. Middle school saw growth with each interim and the teachers are using their planning periods to provide extra tutoring which engages more students. The teachers were less frustrated and so are the students. There was a lot of growth and progress with regards to data use and sharing different strategies. Students were able to be held more accountable.
Student Engagement:  Middle School
The middle school withdrew 19 students in SY11-12. The bulks of withdrawals occurred before January and were either transfers or ‘no shows’. Only 1 student was dropped for truancy. For SY12-13 the middle school reported  similar numbers, with 16 students dis-enrolling. Again, the bulk were transfers, there are no truancy withdrawals and two expulsions.
The suspension rate was reduced due to implementing In School Suspension (ISS) this year. ISS referrals have also decreased since the beginning of the year. Middle school tried to send the students back to the next class so they do not miss a full day of classes. Mentoring was added and helped the students with their discipline issues as well. 
The year to date attendance rates by grade was 89% for 6th, 88% for 7th, and 90% for 8th grade. The middle school noted a decrease in attendance over the course of the holidays and winter months. January’s attendance was especially concerning as it appeared that the days of the lowest attendance occurred 1/24-25, and 1/28. January 25th was a half day for the end of the 2nd Quarter but no other special events occurred to suggest the reason behind the attendance for these three days averaging 70%. 
Moving forward, middle school decided to eliminate half days at the end of the quarter and eliminate as many half days as possible to address poor attendance on those days. Attendance rates increased in February to 84% although not represented in the chart above; this data can be found in the most recent attendance report provided by Robin Crawford. Additionally, during the month of March middle school aggressively tackled truancy by completing the attendance interventions as outlined in our handbook (parent calls, home visits, and CFSA calls). The leadership team affirmed that more attention to school wide attendance will maintain that positive trend as we continue through the 3rd and 4th quarters.
Truancy Interventions: 

In general the truant students were experiencing the following difficulties which prevented them from attending school regularly:  reoccurring medical condition, recent homelessness, on-going court appearances, on-going peer interaction difficulties, limited financial resources for transportation, running away from home. The middle school counseling team used the attendance intervention checklists to ensure that the campus had implemented the policy on truancy with fidelity and also to provide the documentation needed to support expulsion requests for truancy. The goal was to avoid expulsion for students who are truant and expulsion requests will be used only as a last resort
. 
Attendance Interventions 

Counselors and school staff continued to implement attendance interventions. The counseling, discipline, and administrative teams were aware of the particular issues for each case and will work to aggressively implement interventions to support these students by:
 
 Conducting daily phone calls to students who are marked absent, home visits, parent meetings, support with resources, letters, etc. 
 Increasing the transportation support that we provide to students with identified need, as lack of transportation has been identified as a significant barrier to school attendance. 
 Strengthening our partnerships with families, and to connect them to needed services in the community, including referrals to mental health agencies, child and family services, and agencies that provide support with housing and access to resources. 

Middle school experienced success with this approach with our most critical cases, though there are still considerable challenges. For example: a student who was expelled for truancy last school year returned this year and had no concerns regarding his attendance this year.   In addition, for the six students who were truant, the counseling team was aware of the intricate situations that impacted each of these students i.e. homelessness, lack of transportation resources, court involvement etc. This also suggests that students we serve continually are less affected by poor attendance than those students who are new to our school community. 

New Strategies: 
In addition to the regular attendance interventions (awards, recognitions, dress down days), the school implemented new attendance interventions based on the PBIS system. Students with two consecutive months of perfect attendance were able to participate in an incentive activity. Additionally, their parents were to be recognized. In terms of more immediate reinforcement, the school launched the BASE program, a PBIS system where students earned points in each class based on certain criteria, one of which is attendance. These points were tracked and then students earning an adequate number of points are able to participate in a Friday activity that same week. 
Students were also carrying trackers, which helped them to “track their points and also serve as passes, which might reduce out-of-class time”.  As a result of the B.A.S.E. pilot the following outcomes were observed: 
1. Students were accustomed to tracking their own behavior and receiving two passes daily which has cut down on hallway movement. 
2. Students also became accustomed to receiving an incentive on Friday for reaching point totals. 
Student Engagement:  High School
Discipline Data
Handling discipline well is very critical to our overall school success.  The high school had 306 total suspension incidents including in-school and out-of-school suspensions.  October and March had the highest number of incidents.  For six out of the nine months for which high school had data in this report, out-of-school suspensions were held to less than thirty occurrences.  
There were a total of 133 students who received some form of suspension and of those 55 students had only one occurrence. Twenty-five percent of all suspensions were in-school suspension assignments.  Most of the reports conducted this year including the Qualitative Site Review from PCSB, the Accreditation Site Visit, the Cambridge Site Visit and PCSB’s Priority School review, all reflected strengths in the areas of culture and climate. However, the leadership team indicated that the number of students who disrupted their instructional time because of disciplinary issues would be decrease.   
As with high school attendance work, the leadership team reinstituted a discipline team structure that would enable them to more closely monitor individual students, ensure consistency in the enforcement of our code of conduct, and involve more people in the discipline process to improve communication around discipline school-wide.  This team would also be charged with involving students in incentive planning to foster greater student buy-in.  
As with attendance, the leadership team used many sound practices including mediations which took place daily in our SEL department.  Just as important, the team indicated that it must improve its ability to keep in-school suspensions operational when a member of the discipline team is absent and assistance is needed to cover personnel challenges.  Next school year, the high school plans to use the academy format to tailor town hall meetings to specific topics that will help curb the behavior of those not following the code of conduct.  
Attendance Data
The MAPCS high school has declined in average daily attendance (ADA) numbers for the 2012-13 school year compared to the ADA from the 2011-12 school year.  Once all attendance data is validated, this represents a change in average daily attendance of 5 to 6%.  When the attendance numbers were adjusted to exclude chronically truant students, the average daily attendance increased to 86%, still four percentage points lower than the ADA from 2011-12.  Attendance adjustments were made to account for suspensions show that there is an expected change from the previous year similar to the overall average daily attendance number (5-6%).  The high school is confident in the policies and practices but members recognize the need to be responsive to this data. 
Per protocol, the high school consistently made phone calls home, conducted home visits, provided attendance incentives, and followed municipal regulations as it related to compulsory attendance and truancy laws.  The campus analyzed 2012-13 data to uncover trends and develop a plan of action to proactively address our attendance for next year. In addition to the protocol, the campus intends to implement the following items for next year:  (1) establish more short-term attendance targets so that we can respond to the data more quickly, (2) broaden our use of the attendance committee to include academy leaders and grade level counselors and  (3)  conduct additional data mining during our intake process to identify students who will start the year with intensive need of remediation in this area and develop success plans that start the first day of school.  Finally, we will give special attention to 9th and 10th graders and our exceptional learners as we recognize from this year’s data that those grade levels include many students who are repeaters and are over-aged/under-credited. 
DCPS Standards Mastery and Literacy
The literacy specialist was hired to train teachers to align the curriculum with the common core.  In addition, the literacy specialist:

1.  Oversees the Title I reading intervention program at the school which includes supervising  instructional assistants.
2. Teaches reading and literacy skills using the course of study. 
3.  Facilitates literacy development across the school and content areas by serving as the literacy specialist at the school.
4. Creates a classroom environment that is conducive to effective learning and
appropriate to the maturity and interest of the students.
5. Employs a variety of instructional techniques and instructional media consistent with the needs and capabilities of the individuals or student groups involved.
6. Strives to implement by instructional and action the philosophy of the school and the Title I Program.
7. Evaluates student academic and behavioral progress, keeps appropriate records and prepares progress reports.
8. Diagnoses student’s needs on a regular basis and cooperates with the other professional staff members at the school and county level in helping students develop literacy skills.
9. Communicates with parents through conferences and other means to discuss the student's academic and behavioral progress and interprets the school programs.
10. Develops lesson plans and instructional materials and provides individualized small group instruction in order to adapt the curriculum to the needs of each student.  Guides planning on the part of instructional assistants.
11. Translates lesson plan into learning experiences so as to best utilize the available time for instruction.
12. Assists the administration in implementing all policies and/or rules governing student life and conduct. For the classroom, develops reasonable rules of classroom behavior and procedure, and maintains order in the classroom in a fair and just manner.
13. Makes detailed lesson plans for the substitute teacher to follow whenever it
is know that sick or personal leave has to be taken.
14. Makes provision for being available to students and parents for education related purposes outside the instructional day when required or requested to do so under reasonable terms.
15. Assists in the selection of books, equipment and other instructional materials.
16. Maintains accurate up-to-date attendance records for all students. Takes the lead in maintaining Title I documentation for the school.
17. Supervises pupils in out-of-classroom activities during the assigned workday.
18. Administers group standardized texts in accordance with the required testing
program.
19. Cooperates with other members of the staff in planning instructional goals and methods.
20. Attends and participates in faculty meetings and district Title I reading specialists meetings and professional development.
21. Participates in faculty committees and the sponsorship for pupil activities.
22. Provides for own professional growth through an ongoing program of reading, attending county and state sponsored workshops, seminars, conferences, and/or advanced course work at institutions of higher learning.

All responsibilities were completed for the 2012-13 school year.  The literacy specialist was rated “proficient”  and DC CAS scores in both middle and high school increased in English Language Arts/ Reading.  We will continue this position for 2013-14.
Social Emotional Learning Support
An essential component of MAPCS programming is the delivery of integrated mental health services. Mental health clinicians provide both group and individual counseling services to all students (and in some cases, family members). Recognizing and committing resources in this area is one of the major differences between MAPCS and many other schools.  MAPCS believes that every student benefits from having dedicated professionals whose major responsibility is a student’s emotional growth and well-being. In order to reach this vision, Maya Angelou Public Charter School recognizes that incorporating mental health services as an integral part of the school program is critical to the success of our students.
There are four primary goals of the Mental Health Department:
1. To promote academic, socio-emotional, and vocational skill development
1. To build upon student resiliency and strengths
1. To increase self-efficacy and achievement
1. To strengthen social and emotional competence
To achieve these goals, the Mental Health Department followed a strength-based approach to enable students to achieve the following (5) core Social & Emotional Learning (SEL) competencies, as created by the Collaborative for Academic, Social, and Emotional Learning (CASEL): 
· Self-Awareness - knowing what we are feeling in the moment; having a realistic assessment of our own abilities and a well-grounded sense of self confidence.  This includes identifying emotions and recognizing strengths.

· Self-Management/Regulation - handling our emotions so they facilitate rather than interfere with the task at hand; being conscientious and delaying gratification to pursue goals; persevering in the face of setbacks and frustrations.  This includes managing emotions rather than emotions managing you and goal setting.

· Social Awareness - understanding what others are feeling; being able to take thief perspective; appreciating and interacting positively with diverse groups.  This skill includes perspective taking and appreciating diversity as well as tolerance and empathy.

· Relationship Skills - handling emotions in relationships effectively; establishing and maintaining healthy and rewarding relationships based on cooperation, resistance to inappropriate social pressure and negotiation solutions to conflict. This includes effective communication, relationship building, negotiation and the ability to say “no”.

· Responsible Decision-Making - making decisions based on an accurate consideration of all relevant factors and the likely consequences of alternative courses of action, respecting others and taking responsibility for one’s decisions.  This area includes analyzing situations, assuming personal responsibility, respecting others and problem solving.

Survey data indicated  that MAPCS staff believes that mastering these competencies allows students to seek and receive the instruction, support, and guidance required for success at Maya Angelou Public Charter School and beyond.  Additionally, more than 75% percent of our students report to having experienced personal trauma (i.e., experienced violence themselves or in their family, loss of a close friend or relative, family separation, victim of or witness to a crime, etc.). To this end, the Mental Health Department focuses much of their work on the development of protective factors and building resilience within our students.  One critical means of facilitating this growth and development; is through the implementation of evidenced-based group interventions. 
The Mental Health Department remains committed to delivering a high level of service and intervention for some of the most at-risk students in the District.  Group counseling typically starts within the first few weeks of school and is usually delivered during our Future Focus class. Our students typically receive group counseling once/week.  We feel delivering group with fidelity to all of our students, truly optimizes the impact of the clinical intervention and also affords our students a pro-social experience which will keep them safe and help build on their overall social and emotional learning experience. Our students have participated in the following evidenced-based group interventions: 

Too Good for Violence Curriculum 
Too Good for Violence is an evidenced-based group intervention that was used for all middle school students. This intervention, created by the Mendez Foundation (2007), focuses on violence prevention and utilizes cooperative learning, role play, and other 
experiential teaching techniques to develop scholars’ skills. The program addresses the following areas:
· Conflict Resolution
· Anger Management
· Respect for Self and Others
· Effective Communication

During the 2012 – 2013 SY, the Middle School SEL department also provided targeted interventions to address student needs and promote the development of social and emotional skills. Students were identified for participation in a number of psycho-educational or psychotherapy groups, including Grief and Loss (using curriculum from the Wendt Center), anger management, truancy, and health and sexual education.  6th grade students participated in the Power Group, as well as a Health/Sexual Education group, through the Carrera program.
Success Highways Curriculum 
Success Highways is an evidenced-based group intervention that was used for 9th grade students. It is hypothesized that students will increase their bonding (attachment) to school after completing this curriculum. Success Highways measures six resiliency traits that are connected to academic success. The program addresses the following areas:
· Learning to set goals
· Increasing academic confidence
· Managing academic stress
· Improving overall well being
· Strengthening connections with school
· Sparking academic motivation
During the 2012 – 2013 SY, the High School SEL department continued to use some lessons from the Success Highways curriculum, however, will also weaved exercises from the School Connect curriculum.  As highlighted below, we decided to include some of the lessons from School Connect (i.e. resolving conflicts and making healthy decisions) to our 9th grade student body because of the high number of underclassmen struggling in these areas.
TOP Curriculum
The Teen Outreach Program (TOP) curriculum is an evidenced-based group intervention that will be used with our 10th grade students this year.  Working with our external partners at Sasha Bruce Youthwork, the SEL department was able to support the work being done with the sophomore students around increasing pro-social behavior and reducing the incidence of teen pregnancy.  The TOP model also incorporates service learning, civic engagement and also focuses on improving students’ academic outcomes.
School-Connect Curriculum
School-Connect is an evidenced-based group intervention that is used for the 11th grade high school students.  School-Connect is a 40-lesson curriculum designed to improve high school student social, emotional and academic skills and strengthen relationship among students and teachers.  The program addresses the following areas:
· Creating a supportive learning community
· Developing self-awareness and self-management
· Building academic strengths and purpose
· Resolving conflicts and making decisions

On Course Curriculum
On Course is an evidenced-based group intervention that is delivered to the senior students at the high school.  The mission specific goal for 12th graders focuses on transitioning students out of our school and into postgraduate school or careers.  The program, On Course, was selected for use in this area. It is hypothesized that students who participate in this group would show an improvement in their personal competence. On Course is a group program that emphasizes skills that are important for college and/or career success. The areas included in the program are:
· Discovering self-motivation
· Accepting personal responsibility
· Mastering self- management
· Employing interdependence
· Gaining self-awareness
· Adopting lifelong learning
· Developing emotional intelligence
· Believing one’s self
This year, the SEL Departments in the both the Middle and High School campuses also administered the Resiliency Scales for Children and Adolescents (RSCA) to all students.  As this was the first year we used this instrument, we opted to administer a pretest in September 2012 to gather baseline data and identify students to target for additional supports, and also administered a posttest in May 2013 to assess growth over the course of the year.  In subsequent years, only new students will complete the instrument at the beginning of each school year, while returning students’ end of year data will serve as their “pre-test” data, and all students will again complete the measure at the end of the school year.
The SEL Department selected the RSCA because it is an instrument designed to measure the types of personal attributes that generally allow some youth to do better than others in the face of adversities.   Historically, MAPCS students have presented with a host of risk factors and most of our students rarely have the coping devices to negotiate these stressful life occurrences.  To that end, the thrust of our clinical work rooted in the idea of resiliency, or grit, as it is the thing that allows our students to persevere even through the most challenging of circumstances. If we can identify the areas of strength in our students, we can work to enhance these attributes to use in the prevention of later difficulties, all the while working to boost resilience in areas where it may be less developed.

There are three specific areas measured by the Resiliency Scales for Children and Adolescents, each divided into smaller, more specific subscales which give us information about student functioning in a number of areas relevant to their success in school and beyond. The first, Sense of Mastery scale, refers to opportunity to interact with and enjoy cause and effect relationships in the environment. There are three personal characteristics which combine to form the Sense of Mastery: Optimism, Self-Efficacy, and Adaptability. Optimism, about life and one’s own competence, refers to a positive attitude of the world/life in general and about an individual’s life specifically, currently, and in the future. Self-efficacy is the sense that one can master one’s environment and is associated with developing problem-solving attitudes and strategies. Finally, Adaptability, or flexibility, examines whether the student is personally receptive to feedback, able to learn from his/her own mistakes, and capable of asking others for assistance.

The second area measured by the Resiliency Scales for Children and Adolescents is the Sense of Relatedness, which describes feeling securely connected to individuals in a social context and includes sense of trust, perceived access to support, comfort and tolerance. Sense of Trust is defined as the degree to which others are perceived as reliable and accepting, and the degree to which an individual can be authentic in these relationships. Perceived Access to Support examines the student’s belief that there are others to whom he or she can turn without dealing with adversity. Comfort is defined as the degree to which an individual can be in the presence of others without discomfort or anxiety. Finally, tolerance looks at the student’s belief that he or she can safely express difference within a relationship.

The final area is Emotional Reactivity, which may be viewed as pre-existing vulnerability, arousal, or threshold of tolerance to stimulation prior to the occurrence of adverse events or circumstances. Emotional reactivity measures the degree to which the student’s emotional reactivity overwhelms his or her capacity to regulate effectively. It is important to note that this scale doesn’t directly measure emotional regulation, but rather the extent to which the student experiences himself/herself maintaining an even keel when emotionally aroused. The Emotional Reactivity Scale incorporates three subscales relating to different aspects of emotional reactivity. Sensitivity is the threshold for reaction and the intensity of the reaction. Recovery is the ability to bounce back from emotional arousal or disturbance of emotional equilibrium. Impairment is the degree to which the youth is able to maintain an emotional equilibrium when aroused.

Additionally, the Resiliency Scales provides two overall indexes, the Resource Index, made up of the aspects of resiliency measured by the Mastery and Relatedness scales, and the Vulnerability Index, which looks at the discrepancy between available resources and emotional reactivity. 

We believe the RSCA provides a comprehensive assessment of the student’s ability to respond favorably in spite of stressful situations.   Over the years, we have used a number of instruments to measure protective factors to help us to identify students at greater risk for maladaptive outcomes.  For example, The Individual protective Factors Inventory (IPFI) measured many of the protective factors that we viewed as significant; however, this instrument was cumbersome and less user friendly in terms of comparative data.  
We also administered the Success Highways Pre and Post Tests, however, were limited in our ability to do item-level analyses.  This prevented us from being able to gather specific data about their classification system for students (i.e. significantly at risk and moderately at risk). By using the RSCA, we are able to look at student data comparatively using normative data for Index, Scales, and Subscale scores, as well as examine student growth down to individual items.  Additionally, the RSCA manual is designed to help clinicians, teachers, and parents use the data for prevention of problems before they occur by assessing student characteristics and providing interventions that build on positive aspects of a student's characteristics. The resiliency scales were developed and normed for use with adolescents, but written at a third grade level, which means that they are appropriate for students whose reading skills are below grade level in many cases. The RSCA was standardized using groups of adolescents and children including representative proportions of each selected demographic variable based on data gathered by the US Bureau of the Census (2002).  There are also established norms for clinical samples including Depressive Disorder, Anxiety, and Conduct Disorder. 
Parental Involvement
Finally, the Mental Health Department of MAPCS Middle and High School campuses also piloted the Family Engagement Center, which met every Thursday evening for two hours.  The mission of the Family Engagement Center is to provide innovative programs, events and resources that empower family members to nurture each other in healthy and loving environments.  
MAPCS is also are committed to helping families and individuals to capitalize on their strengths, learn new skills, and connect with people and resources in Washington, DC.   The Family Engagement Center was staffed with mental health clinicians and teachers who provided crisis management, case management and academic remediation to our students and their families.  What’s more, the Family Engagement Center successfully facilitated relevant workshops for our families on such topics as: Supporting an Exceptional Learner, Effective Strategies for Dealing with Grief and Loss, Managing Your Finances, and How to Deal with the Holiday Blues. (Note: The Family Engagement Center served more than fifty families over the course of the school year and we are excited about building on this intervention and becoming more of a presence in the community next year.)
Special Needs Inclusion and Co-teaching
MAPCS remains committed to investing resources and efforts to enroll, educate, and empower exceptional children to achieve at the highest levels of academic success. 
Student progress is measured by their mastery of goals and objectives on their individual education plan (IEP), as well as by their documented growth in reading and math. To the extent appropriate, special education students participate and receive instruction in an inclusive classroom through curriculum that includes necessary accommodations.

Program Components

MAPCS supports students in the general education curriculum by providing
monitoring/consultation services, co-taught classes, and targeted pull aside/pull out services:

1. Monitoring/Consultation Services: Students receive whole group instruction within the general education classroom during large group and small group instructional time with accommodations and modifications, as appropriate.

1. Co-teaching Services: Students who receive IEP services in 
this model receive instruction in the general education classroom through co-teaching and co-learning approaches with accommodations and modifications, as appropriate, in English, math, social studies, and science classrooms for all grade levels. 

1. Targeted Pull-Out Services: Students with special needs will be provided instructional support and skill development outside of the general education setting to meet the goals and objectives in the students‘ IEP. In conjunction with instructional support, services include: transition planning, related services, and consultation regarding accommodations and modifications. We also have counseling and mental health staff on site to provide mandated mental health services. MAPCS also contracts for language/speech therapeutic services to ensure that all student needs are accommodated.
Family/Parent Engagement/Support
The term "parent involvement" was used broadly at MAPCS. It includes several different forms of participation. Since 2009, parents have become more involved in helping their children improve their schoolwork--providing encouragement, arranging for appropriate study time and space, modeling desired behavior (such as reading for pleasure), monitoring homework, and actively tutoring their children at home.  Outside the home, several parents have served as advocates for the school. They have volunteered to help out with school activities or work in the classroom. Additionally, parents have taken active role in the governance and decision making necessary for planning, developing, and providing an education for the community's children. Moreover, one middle school and high school parent serve on the MAPC board, for example. 
In 2009, we created the Parent Liaison position. The primary role of the Parent Liaison is to empower parents to become active participants in the education of their children. Fostering a partnership between parents and school while targeting those parents/guardians who: 
· need help in determining how best to help their children; 
· are infrequent participants in school activities; 
· may need clarification of  their role in the educational process; 
· need assistance in making connections and accessing services; 
· associate schools with past negative experiences. 
The mission of the Parent Liaison, in partnership with parents and community, was to foster a commitment to excellence. To this end, the parent liaison worked to improve communication and student achievement by promoting parent and community involvement in the educational process.  Last year, the theme for parent/guardian involvement was “Communication, Education and Invitation”.  Some examples of the parent liaision’s work include:
· Facilitated parent-school communication; ( Monthly newsletters, weekly voice alerts, emails)
· Facilitated community agency referrals; (Health Fair)
· Encouraged parent involvement in the school; (volunteering, participation in school activities such as being judges for Portfolios, chaperoning  school trips and/or functions,  monthly classes held on Wednesday evenings for parents/guardians) 
· Fostered trust between parents and the educational community; ( monthly parent/guardian breakfasts where parents/guardians meet to have informal conversations with each other, with teachers and  with those in the community; Holiday Feast, Health Fair, Holiday food baskets for parents/guardians in need)
· Fostered higher academic achievement through collaboration with school personnel; (Parent/Teacher conferences and other conferences such as the Senior Social which was an informational event for parents/guardians of seniors 
· Worked with parent to provide a Parent Involvement Logic Model.
In addition, MAPCS’s Parent Liaison worked with both principals to report NCLB accountability information to our key stakeholders and partners. Print and non-print materials included crucial information related to accountability and student performance. Specifically, the liaison prepared newsletters for parents and students about our AYP status and eligibility for free tutoring through supplemental education services, as required by NCLB.  MAPCS also engaged our parents in developing the school improvement plans at each campus to ensure they have information about our challenges and plans in place to meet the learning needs of our scholars. 

Moreover, both campuses had an active Parent Teacher Organization and planned presentations for parents and teachers which included  students. These kinds of meetings have served as highly effective reporting mechanisms for our learning community.  Additionally, strategies that MAPCS PTO used to increase parental involvement for 2012-13 included:
· Continue with communicating with parents though the monthly newsletter, weekly Alert Now calls which informs parents/guardians of school schedule and events. 
· Include more personal calls to parents/guardians and possible home visits just to reach out to them.
· Provide babysitting services so parents /guardians can attend events such as Parent/Teacher conferences and workshops.
· Provide more workshops gear to help parents such as computer literacy, resume writing workshops.
· Newsletter will be offered in an email form this year.
· [bookmark: _Toc265505278][bookmark: _Toc268589854]Parents/guardians to facilitate a workshop
· After-School Family Engagement/Resource Center operated by counselors with an Academic Enhancement program for students and their parents.


Report on the After-School Family Engagement/Resource Center Plan for 2012-2013:

MAPCS engaged parents in developing the School Improvement Plans (SIP) at each campus to ensure they had information about challenges and strategies to meet the learning needs of our scholars.  A Family Engagement/Resource Center (FEC or FRC) was created to address parent survey data.  The data indicated that parents wanted support during out-of-school hours.  Thus, the FEC was designed and piloted during the school year. Counselors and teachers were available on Thursday evenings and Saturday morning to support families (i.e., case management, grief support, tutoring, community outreach).   Certified counselors were assigned to each grade level to address parent and student's needs. Special events were planned for 2012-2013 include:

· Senior Parent Workshop (3 sessions; “Intro. To Financial Aid”, “Financial Aid” & “Where do We go from Here”)
· “What Pushes Your Buttons?” facilitated by a certified counselor/clinician for parents/guardians and whoever is associated with a student/students.
· Math night for families
· Reading night for families
· Parent breakfast which takes place one Saturday each month. This is an informal situation gear to make parents comfortable with communicating with administers and teachers.
·  DC-CAS/Common Core night- to explain to parents what DC CAS is about and the importance of it as well as teaching them about Common Core standards. This is an interactive evening in hopes that in having fun they will learn and understand more about Common Core standards and its differences.
· Open House for interested families
· Financial Planning for 9th grade parents/students “Saving for Your Childs College”
· Honors night: where we honor those students each quarter who have made the honor roll. MAPCS FEC invited the parents and guardians so they are celebrated as well. The thought is when a student excels it is because the parent/guardian is active in the students education.

Strategies used to communicate with parents, and increase parental involvement in the FEC included:

· Continue with communicating with parents though the monthly newsletter, weekly Alert Now calls which informs parents/guardians of school schedule and events. 
· Include more personal calls to parents/guardians and possible home visits just to reach out to them.
· Provide babysitting services so parents /guardians can attend events such as Parent/Teacher conferences and workshops.
· Provide more workshops gear to help parents such as computer literacy, resume writing workshops.
· Newsletter will be offered in an email form this year.
· Parents/guardians to facilitate a workshop
· After-School Family Engagement Center operated by counselors with an Academic Enhancement program for students and their parents.

To clarify, the MAPCS Family Engagement Center was designed to address problems outside of the school, offer tutoring that is aligned with the curriculum, and provide assistance to parents who are in crisis situations.   The data revealed that the school maintained a strong and steady group of families.  
For 2013-14, educators will continue to work closely with counselors, meeting at a minimum once a week, to discuss specific students whether it be an academic or social concern. The counselors will offer a number of suggestions to assist students who are not meeting the academic requirements needed to achieve success.   The Family Engagement Center will also include classes for parents and technology lab for parents in the evening.  
 Cambridge Education Group
In addition to the Title I Review by the Chief Academic Officer, the MAPCS Board consulted with the Cambridge Education Group to introduce a model that would provide monthly staff professional development guided by a school-generated action plan addressing areas of need.  As part of the process, a month-long review of the middle and high school campuses was conducted.  Cambridge’s approach is that of a partnership in which the best practices and experiences from around the world are paired with local knowledge to address:
· Attainment, learning and teaching; curriculum and assessment. 
· Alignment and coherence of the system’s focus on learning. 
· Leadership, culture and accountability. 
· Management of human and fiscal resources. 
· Operational systems. 
· Stakeholder engagement and satisfaction. 
Cambridge finding the middle and high school follow:
Cambridge Collaborative School Quality Review Report Synopsis
On May 13 – 15, Cambridge Education conducted a review of the instructional quality of the MAPCS high school.  John Francis was the lead reviewer and submitted a brief report that is attached here for your review.  This serves as a brief synopsis of the report.  The report found areas of strength and areas for development along six dimensions:  (1) progress and student achievement, (2) quality of teaching and assessment for learning, (3) curriculum, (4) leadership, management, and accountability, (5) school culture and personal development, and (6) partnership with parents, guardians, and the community.
1. Progress and student achievement is undeveloped.  
Test scores in DC-CAS reading and math over time shows a doubling of the number of students showing growth in reading, but slightly less in math, but there is little evidence of consistent target setting at department level for individuals or groups of students.
Recommendation: Set achievable targets for all students at grade, subject and departmental level that include clear milestones to check on progress and growth.

1. Learning, Teaching and Assessment for learning are developing.
Teachers who use a range of engaging strategies have students who demonstrate higher levels of interest and involvement in learning, but lessons rarely had a clear link to the stated learning outcome for the class.
Recommendation: Generate sharper learning objectives that focus on what students will learn and not just on what they are to do.
1. The Curriculum Provided and Experienced is proficient.
Curriculum has a number of strengths and cross-curricular links that is coherent and runs throughout all grade levels.  However, while collaboratively planned, some of the curriculum is not always suitable for students with multiple needs.  
Recommendation:  Ensure that curricular planning embraces the need to modify curricular approaches for all students.
1. Leadership, Management, and Accountability are developing.
Operational management of the school is strong with clear policies and practices in place, but education leadership in the school is less effective in addressing the need for greater consistency and rigor in classroom instruction.
Recommendation:  Improve instructional leadership by supporting the administrative team in developing and refining their own classroom observation skills to identify instructional strengths and weaknesses.
1. School Culture and Personal Development are proficient.
Administration and faculty have worked hard to create a safe and welcoming place; positive relationships are notable throughout the school.  However, teachers are not all capitalizing on these positive relationships to bring the same expectation and rigor to the academic expectations.
Recommendation:  Strengthen the academic focus so that it goes hand in hand with the pastoral success that the school enjoys.  Readily engage students in active, participatory and collaborative learning.

1. Partnership with Parents, Guardians, and the Community are proficient.
Parents are committed to the school and are appreciative of what it does to support their children academically and socially.  While successful in engaging parents in the social aspects of school, there is much less success in engaging their interest in academic partnerships or providing avenues for parents to be part of the decision-making process.
Recommendation:  Use the work of the parent liaison and positive relationships created by teachers for encouraging greater parental involvement to support higher academic achievement.
_________________________________________________________________________
2013-2014:  MAPCS Title I Recommendations
Moving forward for 2013-14, changes in the Title I program will have to be made due to  the following:

· teacher turnover (fifteen experienced teachers have been hired for 2013-14) 
· a new administrative team for high school (middle school principal and assistant principal was not renewed for 2013-14)
· increased number of special education students in level 4
· decline in high school DC CAS scores – mathematics
· increase in high school DC CAS scores – reading
· high school suspension/expulsion rate
· DCPCS 15 year renewal agreement and accountability plan 
· Closing the middle school – June, 2014

The improvement plan in response to this report is currently under development.  We have drafted an initial plan, shared it with parents, teachers, board members, and executive staff;  we are now awaiting feedback.  The tentative plan includes:
1. Discontinuing The New Teacher Project (TNTP) 
2. Using Math 180 and the Think Through Math Program in the special education resources rooms
3. Continuing the interventions and safeguarding  implementation to ensure fidelity
4. Using the Cambridge Education Model/Tools to ramp up instruction
5. Introducing Competency-based Education (pilot for grade 9)
6. Continuing the current staff 
7. Developing an evaluation tool for non-classroom staff (i.e., counselors, in-school suspension)
Additionally, MAPCS has included most of these strategies in its 15 year charter renewal development process. Moreover, MAPCS is trying to make sure that all of our organization strategic planning that includes this instructional quality work and our charter renewal goals are in strong alignment with the school’s logic model.  

