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During the 2012-13 school year, Title I (and other consolidated funds) were used to support:  (1) Data Management and Support to Teachers; (2) Parent Engagement Activities; (3) Differentiated 1:1 and Small Group Instructional Support to Underperforming Students and; (4) Performance-based Compensation for Teachers.

Data Management and Support

The Data Manager is responsible for: 
· Coordinating interim and end-of-year assessments
· Training teachers about how to use Achievement Network interim assessment data to inform instructional decision making

We hypothesized that this training for teachers would result in gains in academic achievement in both Reading and Math.  C CAS results indicate that we did have significant gains overall from the previous year (8.2% in Math and 3.9% in Reading).  We reached our total population goal (AMO) for Reading and were only 0.2% away from making our total population goal in Math. However we failed to reach our goals for the subgroups SPED, Black, and Economically Disadvantaged in Reading and SPED, Black, ELL and Economically Disadvantaged in Math.
We feel that although the training of teachers about how to use A-Net data was useful, we would benefit more from an interim assessment that measures growth rather than only standard attainment, so that we can more closely track individual student growth and intervene earlier in those cases where growth targets are not being met. We believe that this will help us close the achievement gap between our total population and subgroups more effectively 

Parent Engagement Activities

The Program Manager for Parent Engagement is responsible a range of activities to enhance parents’ capacity to support their children’s academic performance and to support the overall mission of the school.  She provides and coordinates training and support to teachers to conduct home visits, which is an initial relationship building activity strengthening communication between classroom teachers and parents.  She also coordinates training and support to teachers to help them implement data-driven parent-teacher conferences and meetings (Academic Parent Teacher Teams.

Parent engagement is critical to academic success of students and we hypothesized that home visits coupled with data-driven parent meetings and conferences would increase parents' capacity to support their children in meeting their academic goals.  As a result of this initiative, over 50% of our families received a home visit last year
We believe that the full range of parent engagement activities offered to families has significantly contributed to the academic gains we achieved during last year.  Parents reported in focus groups and on the parent satisfaction survey that they were pleased with the increased level and quality of communication and support to them.  We intend to continue our Parent Engagement Program activities.

Differentiated 1:1 and Small Group Instructional Support to Underperforming Students

We hypothesized that some of our students were not receiving the level of differentiation that they needed within classrooms. We employ learning specialists who are experienced in providing individualized instruction. Learning specialists support classroom teachers’ ability to differentiate, allowing us to better meet individual learning needs of students. For example, learning specialists might run a guided reading group of students reading below grade level, scaffolding their reading of grade level texts. Using data from reading assessments, they can target individual students’ needs within a small group. Our reading scores on our DC-CAS increased by 3.9% in reading as a result.

Performance Based Compensation

We sought to augment teachers' salaries with performance based compensation to reward exceptional practice, to comply with requirements of RTTT and to be more competitive with the salaries offered by public schools in the area. We hypothesized that giving bonuses to teachers based on student growth on test scores would enhance our ability to retain quality teachers and provide additional motivation to teachers to increase student achievement. Many our teachers did receive bonuses based on student growth data coupled with scores on rubrics that measured performance during classroom observations, parent engagement, and leadership, as outlined in the OSSE-approved Teacher Evaluation System Plan. However, because measures of growth were inconsistent across grade-levels and many teachers questioned the validity of measuring their performance based on results of standardized tests, we have found that performance-based compensation is not the primary motivation for improved teacher performance and to some degree it has decreased teacher morale in the building.We intend to continue performance based compensation, while researching strategies to use standardized test performance data more equitably across grade-levels and score teachers in a way that more fully reflects their skills as educators. 


