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Title I Program Evaluation

Description of Expenditure SY 2012/2013: Supplemental Math and English Classes for grades 6-10 (all schools)

The Chavez Schools recognized that having strong foundations in math and literacy skills are critical to a scholar's success in all courses.  Unfortunately, the majority of our students, as identified through the MAP/DC CAS test, enroll at Chavez lacking many of these basic skills.  As such, it is impossible to expect increased levels of achievement without providing additional time for the remediation of the math and reading skills that most of our new students lack. To address this issue, Chavez continued to allocate funds to provide second English and math classes in grades 6-10 to “back fill” missing skills where necessary, and to advance learning for students who are already on grade level.  

All Chavez scholars are assigned to two periods of English - broken down as Comprehension and Composition courses at the middle school level, and as English I or II and Language & Composition I & II at the high school level; and two periods of Math - broken down as Math and Procedures & Problem Solving at the middle school, and as Algebra I/Geometry and Algebra I/Algebra II Concepts at the high school, 9th and 10th grade respectively.  These second courses, especially at the high school level, allow for differentiated and targeted instruction around student specific needs, ranging from deep remediation to intensive acceleration.   Funds are used to support the hiring of additional teachers to teach these courses.  

Program Evaluation: Strengths and Growth Areas

The effectiveness of this programmatic intervention is primarily measured through two data sources—our DCCAS data (for reading and math) and the Read 180 data.

Note: READ 180 is a comprehensive program designed to meet the needs of students who experience deficiencies in reading fluency, poor comprehension due to the inability to form mental models, lack of vocabulary, limited background knowledge, inability to process and understand grade-level content area text with a high concentration of academic language, low motivation and lack of connection to materials and school. 

Last school year Chavez implemented this program in the second reading class with groups of students whose MAP data showed they were two or more years behind grade level. 

Student growth was monitored during the Response to Intervention Process (RtI) on a monthly basis. Students’ performance was measured by the Scholastic Reading Inventory (SRI) online test, which measured a student’s Lexile level. Over the course of school year students were expected to move at least one performance level (100 Lexile points). Significant growth on the SRI was 10 or more lexile points growth per testing period (each month). Moderate growth was 4-9 lexile points growth, no growth was 3 to -3 lexile points, and more than -4 lexile points per testing period was recorded as regression.

The data from these two measures is as follows:

DCCAS
An historical analysis of our students’ performance on the DC CAS shows a significant increase in the percent of students scoring proficient or advanced in both math and reading at each campus since 2008 (the period in which we began implementing the dual course model. For math, Chavez Prep has increased an astonishing 50 percentage points, Parkside has increased 30 percentage points and Capitol Hill has increased 10 percentage points. For reading, every campus has shown at least 15 percentage points growth. Each of our three schools has shown tremendous growth in student proficiency in math and reading over the last five years, as the graphs below illustrate: 


Moreover, this past school year both Chavez Prep and Parkside High posted the highest scores in their history. Capitol Hill exhibited an 8% improvement in their reading proficiency. Parkside Middle maintained their performance on the math portion of DC CAS. While we are encouraged by this overall trend of improvement we must acknowledge that we saw decreases from the 2012 to 2013 at Capitol Hill in math and Parkside Middle in math.

Read 180 
In reflecting on students’ results we are encouraged by the results of this intervention.  At every campus more than 60% of students showed significant growth or moderate growth. In addition while among approximately a third of the population there was no growth or regression we learned through close monitoring and guidance from Scholastic this program was not designed for severely struggling students (i.e. 4 or more years behind).



In reflecting on the school year and planning for 2013-2014, we have identified the following root causes of our 2013 performance:

· This reading intervention does not meet the needs of students reading 4 or more grade levels behind.
· The intervention must be implemented with fidelity (i.e. including all components; small group instruction, independent reading and online software use.


Next Steps:

While we have seen improvements in or overall student outcomes, we acknowledge that this is not enough. In reflecting on the school year and planning for 2013-2014, we have identified the root causes of our 2013 test performance:

· Our English/Language Arts and Mathematics interventions are not sufficient.
· We have been making broad curricular and assessment shifts in the mathematics department to align with Common Core.
· Our process for formatively assessing students was not consistent enough, nor were the items/assessments used aligned well to our curriculum or the DCCAS.
· We must continue to provide intensive development and support for our second course teachers. 

To address these issues Chavez has already made the following changes for the 2013-2014 SY:

· Expanding Scholastics’ Read 180 Reading Intervention Program to address students two to four years behind in reading for the sixth 6th through 10th grade.  
· Introduction of the Wilson Just Words Intervention Program in the second reading course to address students four or more years behind in reading. 
· Introduction of the National Training Network Intervention Program to address students two or more years behind in mathematics for the 6th through 9th grade in the second math course.
· Use of the TestWhiz assessment item bank which boast more than 50K common core aligned items that we will use to create our formative assessments. 
· Weekly coaching support from Instructional Lead Teachers for all teachers of second ELA and math courses.

Description of Expenditure SY 2012/2013: Instructional Lead Teachers (ILTs) and Mentor Teachers/ Coaches

ILTs, Mentor and Coaches (Instructional Improvement Team- IIT) play an active role in the coaching of teachers within their department. To ensure that all students receive a quality education, it is a priority to ensure that all teachers meet the highly qualified mandate.  The IIT Members work closely with the teachers by observing classroom teaching techniques, lesson plan presentation and student interactions.  IIT members coach teachers in the development of rigorous lesson plans and correct any curriculum delivery deficiencies by facilitating learning opportunities for the teacher to improve their skill set.  Chavez is able to improve the performance of its teacher by providing ongoing support and guidance through the Mentor Teacher and Instructional Coach program.  Title I funding allowed Chavez to introduce this program for the 2012 - 2013 school year.

Program Evaluation: Strengths and Growth Areas

The effectiveness of this programmatic intervention is primarily measured through two data sources—informal teacher feedback received from each campus on the effectiveness of instructional coaching initiatives and our annual TNTP data (the New Teacher Project).

Data from the end of 2012-2013 revealed the following scores relative to the effectiveness of coaching support and professional development:

· My school is committed to improving my instructional practice (58% of teachers agree).
· Each time I am observed, I get feedback that gives me specific actions to improve my teaching practice (46% of teachers agree)
· When I get feedback after an observation, I receive support to implement those changes (for example, someone models suggestions for me, I have time to practice outside of class, etc.) (34% of teachers agree)
· My observer consistently follows up to see how successfully I am implementing feedback from our last observation (39% of teachers agree)

Data from teacher surveys revealed that an intensive focus on the efficacy of the IIT is necessary. While the ratings from teachers are less than favorable, we have identified a positive secondary impact of their work on student outcomes (see prior section on DCCAS/ Read 180 data). 

Yet, the perception of teachers as it relates to the specific work this group is charged with must improve. 

Next Steps

Hiring of a Director of Teaching & Learning
For the 2013-2014 school year, the Chavez Schools have hired Rob Murphy to serve in the newly created Director of Teaching & Learning position at the Home Office.   Mr. Murphy will help leaders and coaches understand the unique learning needs of our students; help improve their capacity to monitor instruction; facilitate data conversations with them; provide professional learning opportunities for coaches and teaching staff; and support raising the rigor of co-teaching and collaborative teaching opportunities. 

He comes to Chavez with two decades of experience as a teacher or teaching coach.  He holds a MAT from Georgetown University in Linguistics & TESOL (Teaching English to Speakers of Other Languages) and is a Certified Reading Specialist.  He also serves as an adjunct professor of Education for George Mason University in their ELL/ESL graduate program. 

Description of Expenditure SY 2012/2013:  Clinician Salaries at all Campuses

The Chavez Schools serve a culturally, linguistically, and academically diverse student body, and are committed to helping every scholar succeed.  To ensure that all scholars meet our rigorous standards, Chavez has found it necessary to provide a variety of student support services and programs, including on-site mental health specialists and social workers who work closely with students and families in coordination with teachers and administrators to promote healthy social, emotional and academic functioning. The Social Worker's role is critical in ensuring the health and development of our students.  The Chavez Mental Health Program, staffed by licensed, clinical social workers, provides a continuum of mental health and other support services, including:  

• Community resource outreach
• Individual, group and family therapy
• Case management
• Classroom observations
• Classroom presentations
• Teacher/Staff collaborations/consultations 
• Staff development trainings

Chavez is committed to making sure that Mental Health services are available for all scholars, including general and Special Education scholars.  Although the Mental Health program is a resource that is accessible to and utilized by all departments at Chavez, the team also works very closely with the Special Education department providing the Social Work and Counseling hours prescribed in our scholars’ IEPs.

The Mental Health team also assists school leaders with integrating the development of healthy social and emotional functioning of the scholars into the overall learning community by:

· Participating in Grade Level Meetings and offering therapeutic guidance to teachers dealing with problematic scholars
· Encouraging a decrease in disciplinary incidents via collaborating with the disciplinary staff and offering alternative strategies to addressing problematic behaviors 
· Supporting efforts to decrease the number of students at-risk for grade failure and dropping out which includes collaborating with the VPs of Academic Affairs 
· Collectively participating in formal meetings regarding scholar (general ed. and special ed.) with recurring disciplinary and/or academic issues that are impacting their performance
· Collaborating with Academic Support staff to sustain communication regarding Special Education requirements and accommodations
Chavez currently employs nine social workers across the system whose salaries are funded, in part, by school-wide program funds.  An additional social worker was added to the Capital Hill to support increased enrollment and to support the ongoing social, emotional and academic needs of its scholars.  Each of the Chavez campuses has at least two clinicians to support its’ student body.

Program Evaluation: Strengths and Growth Areas

The effectiveness of this programmatic intervention is primarily measured through our suspension/disciplinary data. 

Suspension rates for the end of school year 2013 were as follows:
· Chavez Prep- 22.3%
· Parkside Middle School- 51.3%
· Parkside High School- 25.1%
· Capitol Hill- 27.6%

While the interventions and support of clinicians has been helpful at reducing suspension rates in some of our schools what is clear is that we must increase school-wide, proactive intervention programming to assist students in making better choices and avoiding the demonstration of behaviors that run counter to each school’s expectations. 

Next Steps 

This year, mental health clinicians have engaged in summer professional development targeted at implementing school-wide programs that address the following areas:
· Bullying
· Conflict Resolution 
· Character Education and Development

Additionally, we will expand the use of group counseling protocols to cover a wider range of students who require more intensive support services from clinicians. 

Description of Expenditure SY 2012/2013:  District Academic Support Staff 

To support Chavez's goal to continually improve the academic experience of it's students, six new positions were added to support to curriculum development and student academic achievements.  A Curriculum Innovation Specialist for Math and Science and a Experiential Learning Coordinator have been added to the staff to bring a more diverse educational experience to the students.  In addition, an Academic Dean and Pre-College Counselor have also been added to support the academic achievements of the students and provide guidance to the students in choosing course work, tracking progress against educational goals, scheduling best fit for the student for both classes and instructors.  The Assessment Specialist provides oversight to for Chavez's internal exams and evaluation of test results.  The Academic Operations Coordinator works closely with the Chief Academic Officer to promote academic success among the student body, including monitoring of students on academic probation, monitoring student failure rates for special education and general education populations, reading interventions for students 3 or more grades behind in reading.  

Program Evaluation: Strengths and Growth Areas

The effectiveness of this programmatic intervention is primarily measured through our student achievement data. Please refer to the sections above for a deeper explanation of our progress in this area. 

Next Steps 

For the upcoming school year we will continue to fund these positions offering additional professional development and support to those holding these positions to continuously improve their performance. 


 Description of Expenditure SY 2012/2013:  Director of HR HQ Support
To ensure all students receive a quality education, it is a priority that all teachers meet the highly qualified mandate. To that end, the Director of HR continues to work with the principals and other school leaders at each campus to ensure the integrity of each teacher's HQ plan and ensure that teachers have the resources (e.g. study guides, test preps, texts, etc.) become highly qualified. The HQ plans delineate all actions the teacher must take to meet the highly qualified standard. In addition, the Director of HR works directly with the Chief Academic Officer to identify professional development opportunities to assist in providing the content knowledge to ensure mastery of the Praxis exam for non HQ teachers. The Director of HR spends 75% of her time working on the HQ process.
Program Evaluation: Strengths and Growth Areas
We have seen incredible results. Last year, 98% of our teachers met the Highly Qualified standard resulting from better hiring practices as well as the intentional work building and executing the HQ plans. 
Next Steps 
This year, the HR Director will work with school leadership consistently to identify all teachers who struggle with content knowledge and work with them to either achieve their HQ status or, in the event they have achieved this status, put them on the same tract to improve their competency as those who have not yet achieved the designation.     
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