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Training Objectives

1. To become familiar with the steps in student portfolio
development

2. To understand the relationships between learning
standards, standards-based activities, entry points, and
targeted skills

. To become familiar with required portfolio components

. To understand data collection procedures

. To understand portfolio scoring dimensions

. To understand the importance of technical adequacy
when assembling portfolios for scoring

o O~ W
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Portfolio

Development
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Steps In Portfolio Development

1. Follow the student identification and registration
process

Review learning strands and standards
Choose one standard per required strand
Write targeted sKills

Develop standards-based activities
Think about what data to collect

Identify corroborating evidence

Collect corroborating evidence

Submit the portfolio

© © N o O K~ W N

2014-2015 Procedures Handbook, Chapters 1 - 7
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1. Follow the Student Identification
and Registration Process

Due by:

Step 1 Complete Participation Criteria and October 17, 2014
Participation Determination Forms

Step 2 Complete the Learner October 17, 2014
Characteristics Inventory (LCI)

Step 3 Send Parent Acknowledgment Form October 17, 2014
to parents/guardians

Step 4 Enter student data into the Special October 17, 2014
Education Data System (SEDS)

Step 5 Submit the Student Registration October 24, 2014

Verification Form (1 form per LEA)

2014-2015 Procedures Handbook, pp. 4-8; Appendix A
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Required Science Strands

5th Grade

v' Science and
Technology

v' Earth and Space
Science

v’ Life Science

8th Grade

v'Matter and Reactions
v Energy and Waves
v’ Forces

Biology

v'Cell Biology and
Biochemistry

v' Genetics and Evolution

v' Multicellular
Organisms

6

Pick one grade-level learning standard per required strand.

2014-2015 Procedures Handbook, pp. 10; Appendix D
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3. Choose 1 Standard per Required Strand

Select a learning
standard from each
strand using
Appendix D,
Learning Strands
and Standards.

2012-2013 Procedures Handbook pp. 9-10; Appendix D
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Example of Learning Strands and Standards

Grade 8

Science Strand Learning Standard

Matter and 8.3.2 Consiruct a model of an atom and know the atom is composed of protons, neutrons, and electrons.

Reactions Or
8.4.1 Using a periodic chart, explain that the atoms of any element are similar to each other, but they are different from stoms of other
elements. Kmow the atoms of a given isotope are identical to each other.
Or
8.5.5 Understand how an ion i5 an atom or proup of atoms (molecule) that has acquired an electnc charge by losng or gaining one or more
#lectrons
Or
8.7.2 Explain how the idea of atoms explains the conservation of matter: In chemical reactions, the number of atoms stays the same no matter
how they are arranged, and the mass of atoms does not change significantly in chemical reactions, so their total mass stays the same.
O
8.8.3 Explain that reacthon: oocur at different rates, slow 1o fast, and that reaction rates can be chamged by changing the concentration of
reactants, the temperaturs, the surface areas of solids and by using a catalyst.
Or
8.8.4 Recognize that solutions can be acidic, basic, or neutral depending on the concentration of hydrogen ons in the solution. Understand that
Secauss this CONCENITEton Can vary ower & vary laTge range, the logarithma pH sals 5 wad 10 describe how acldic o basic & solution i3 (each
imcrease of one in the pH scale is an increase of 10 times in concentration ).

Biology

Multicellular B.12 3 Explain that during the process of photosynthesis, plants release oxygen into the air.

Organisms: Or

Plants and B.13.1 \dentify the roles of plants in the ecosystem: Plants make food and owygen, provede habitats for animal, make and preserve soil, and

. provide thousands of useful products for people (e[ . energy, medicines, paper, resins)

Animals or
B.14.1 Explain the major systems of the mammalian body (digestive, respiratory, reproductive, circulatory, excretony, nernsouws, endocring,
integumentary, immune, skeletal, and muscular) and how they interact with each other.

2014-2015 Procedures Handbook, Appendix D
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4. Writing Targeted Skills

What is a targeted skill?

A targeted skill is what the student
will be demonstrating within a
standards-based entry. Itis

- related to a grade-level learning standard.

- specific and demonstrate linkage to the essential and
prioritized skill.

- observable and measurable.

2014-2015 Procedures Handbook, Chapter 4
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Writing Targeted Skills

- Before you write a targeted skill

- Be familiar with the student’s learning characteristics.

- ldentify the essential/prioritized skill of the grade
level learning standard.

- ldentify the cognitive demand.

- Review the Entry Points.

- Use Bloom’s Revised Taxonomy to identify behavior.
that the student can demonstrate.

2014-2015 Procedures Handbook, Chapter 4
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Identify Cognitive Demands and Behavior a

Student Can Demonstrate Critical or Essential
Grade-level Learning Function of Grade-Level
Standard Learning Standard
_Biology ~ ~
Leamning Standards as Written Essential and Prioritized Skill
Multicellular Organisms: B.14.1 | Explain the major systems of the mammalian body Explain three major systems of the
Plants and Animals (digestive, respiratory, reproductive, circulatory, mammalian body.

gxcretory, nervous, endocring, integumeantary,
immune, skeletal. and muscular) and how they
interact with @ach othar,

Less Complex Possible Entry Points More Complex

The student will: The student will: The student will

* Recognize three major ¢ LUszing a diagram, label three major o Using a Venn Diagram, compane two
systems of the body systems of the mammalian body. of the major systems of the body.

¢ |dentify body systems used +  Match three major systems of the ¢ Describe how two major systems of
for breathing, moving, and body with their functions. the body interact with each other.
eating. A A A

Entry Points based on lower Entry Points based on Entry Points based on
level cognitive demand or some elements of higher cognitive
pre-requisite skill cognitive demand demand
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Bloom’s Revised
Taxonomy

Helps us to conceptualize
steps toward mastery of a
topic

Revised in 1990s to more
accurately reflect what we
know about cognition and
learning

2014-2015 Procedures Handbook,
Appendix E, pp. 77-78
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Questions to Consider When Writing
Targeted Skills

- How does the student communicate?

Grace will match three mammalian body systems to their
functions using a Speech Generated Device (SGD), objects, or

pictures.

- How will the student perform the measurable skill?

Ryan will identify five organs of the digestive system on a
diagram by pointing to the correct organ when it is named.

2014-2015 Procedures Handbook, Chapter 4

PEARSON
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Questions to Ask When Writing
Targeted SKkills

- Under what conditions will the student perform the
measurable skill?

Using colored markers and a diagram of the chambers of the
human heart, Darcy will demonstrate how blood is pumped to
the lungs and the body.

What supports will the student need in order to

demonstrate this skill?
Alex will identify three mammalian body systems using eye
gaze and/or vocalizations when picture choices are offered.

2014-2015 Procedures Handbook, Chapter 4
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Example and Non-example
of a Targeted SKkill

Grade 5 Science: Life Science
5.12.5 Explain how changes in an organism’s habitat are
sometimes beneficial and sometimes harmful, and how
changes in the environment have caused some plant and

animals to die, migrate, or become extinct.

Example of Targeted SKkill:
- Marcus will list two examples of how a forest habitat
changes with each season (spring, summer, winter, fall).

Non-example of Targeted Skill:
- Marcus will identify two animals found on a farm.
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Resources for Writing Targeted Skills

Revised Bloom’s Taxonomy
Appendix E of the 2014-2015
Procedures Handbook

Entry Points and Pathways to Learning

Online at the Office of the State Superintendent of Education
(OSSE) website at
http://osse.dc.gov/service/dc-cas-alt-participation-criteria-and-
forms

Link to DC CAS-AIt Science and NCSC resources:
http://osse.dc.qov/service/national-center-state-collaborative-
ncsc-and-dc-cas-alt-science
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5. Develop Standards-based

Activities L
2
A standards-based activity ‘,&Q =
describes the context within which ﬁj
the targeted skill is practiced or T
T e .

demonstrated.

“The student was presented with a radiation spectrum labeled
shortest on one end and longest on the other end. He was given
five wavelengths and instructed to put them in order from shortest
to longest.”

2014-2015 Procedures Handbook, Chapter 4
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Questions to Ask When Developing
Standards-based Activities

- What instructional activities are conducted
In the general education environment?

- When and how will the student
demonstrate the targeted skill?

- How might the activities be modified to &
accommodate the student’s needs?

- What supports/accommodations would need to be
provided?

- Would the difficulty need to be reduced?
- Would the complexity need to be reduced?
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Relationship of Standards-Based
Activities to Targeted Skills

Science 5.12.5: Explain how changes in an organism’s habitat are
sometimes beneficial and sometimes harmful, and how changes in the
environment have caused some plant and animals to die, migrate, or
become extinct.

Standards-Based Activity: Marcus will be presented with a variety
of photographs of forest scenes taken during different seasons. Using
gestures, pictographs, or his augmentative communication system, he
will identify two characteristics of the forest habitat during each
season. A peer or adult scribe will record his responses.

Targeted Skill: Marcus will list two examples of how a forest habitat
changes with each season (spring, summer, winter, fall).
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Relationship of Standards-Based Activities to
Targeted Skills

Science 8.3.2: Construct a model of an atom and know the
atom is composed of protons, neutrons, and electrons.

Standards-Based Activity: Sara will construct a model of an
atom that shows protons, neutrons, and electrons with a peer
helper or adult. Using an eye gaze strategy, she will identify the
parts of the atom.

Targeted Skill: Sara will identify the three parts of an atom
using an eye-gaze strategy.
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6. Think About What Data to Collect

A data collection chart must be Iincluded in all
entries.

What kind of data is most appropriate
for the task?

How will the evidence be
displayed?

2014-2015 Procedures Handbook, Chapter 5
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7 & 8. ldentify and Collect
Corroborating Evidence

In addition to a data chart, 6 pieces of corroborating evidence are
required for each Science strand. There must be a minimum of 2 days
between data collection for each of the three required Science strands.

All evidence must clearly demonstrate the student working on the
targeted skill and have the student’s name, date, and accuracy level
recorded to be accepted for portfolio scoring.

i sy L

NG

Paper-based evidence must:

- Be connected to the targeted skill

- Show evidence of the grade level standard
- Be originals whenever possible

- Represent the student’s communication level
2014-2015 Procedures Handbook, pp. 20-22
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Complete the sentence:

S bat bat |
I hit the baseball with the bal | ? \ A

1. |

I dfunk 1hajuice ?hruugh a_: =

.-__,J_ﬁ_"

5 M‘;F"-mf mﬂ ncﬂ‘ mwe be:cﬂuse it needs
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| literal meaning N figurative meaning

Flaborate | Marked b i

: Y complexity l:;rI |
richness of detaijf | planned with great care |

1 1§
o
E]

= amm L]

e e g g — -

Debnis | | .
i and p!

The remains of something broker rough of proken Dits {9;

or destroyed !

Fsumate 1o judge tentatively or
approximately the value, ian
worth, or significance + |  an op™ +

= demrm s e T L Bt i i 8 3 B ] i

~ e or
affording pleasul :
contentment thankful T

Grateful
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Directions: Place each positive and negative number at the bottom of the
page, in the table where it belongs.

Positive and Negative Numbers

I“ ~ Positive Numbers Negative Numbers
X X

S — — .
) e n

R E

] A - )
roTh B —

5— b7 =9 20~ 7

=t -t =13 =5 3~

25 DC CAS-Alt New Teacher Training | October 7, 2014 P E A R S O N




DIRECTIONS: Draw a line to match the model to the definition of
integer, fraction, decimals, mixed numbers and percents,

1. Integers- 74
Positive and negative whole numbers

\f 2. Fractions-
A small part or item forming a piece of-'-

a whole /
3. Decimals- ¥ =31
a tool to represent a part of a numbe 2

4. Mixed Numbers-
A number to count whole things and a
of things at the same time

5. Percent-
One partinah
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Corroborating Evidence:
Photographs

Photographic evidence must:

- Include a parent/guardian release form
— To be placed in Section 1 of portfolio contents

- Clearly demonstrate the student working on the targeted skill and
grade level standard
- Student work is visible

- Student interaction with materials, peers, or school staff is visible

- Contain a caption with the student name, date and score received
— A brief narrative to explain the action in the photo can be included

2014-2015 Procedures Handbook, p. 22
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Corroborating Evidence:
Videotape or Audiotape

Video or audio evidence must;:

- Include a parent/guardian release form

- Clearly demonstrate the student working on targeted skill and grade
level standard

- Use standard VHS tape or transfer to CD/DVD

- Include at least 3 tapings of the same targeted skill

- Have segments less than 1 minute in length (editing is permitted)
- Contain a Videotape/Audiotape Evaluation Script (in Appendix B)

- Be labeled and attached securely to the portfolio binder
2014-2015 Procedures Handbook, p. 22
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O. Submit the Portfolio

Pearson will provide materials needed to hold and submit the
completed portfolios.

e Binders

e Security envelopes -

e Student ID labels “
e Shipping boxes

e Shipping instructions

e Shipping Labels

2014-2015 Procedures Handbook, Chapter 7
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Portfolio

Components

PEARSON




Core Content Area Entries:

Sclence
Science Entries
( I N\ 4 N\ 4 I N\
Strand 1 Strand 2 Strand 3
. Entry Cover Sheet ) . Entry Cover Sheet ) . Entry Cover Sheet )
Vs ~N 4 N\ 4 )
8-10 Pieces of evidence 8-10 Pieces of evidence 8-10 Pieces of evidence
L ) - J - J
e N\ 4 ) e ™\
Data Chart Data Chart Data Chart
\_ J g J \ J
4 "\ 4 )\ ( )\
Activity Description Activity Description Activity Description
N J N\ J N J
(6 pieces of evidence to ) ( 6 pieces of evidence to ) (6 pieces of evidence to |
. corroborate data chart ) __ corroborate data chart | L corroborate data chart |
2 optional pieces of ) (2 optional pieces of (2 optional pieces of
L evidence ) L evidence ) L evidence )

31 DC CAS-Alt New Teacher Training | October 7, 2014 P E A RS O N




DC CAS-AIlIt Required Components

- Standard Three-Ring Binder
(provided by Pearson)

- Table of Contents

- Section 1 - Section 2
— Learner Characteristics - 3 Science Entries
Inventory (LCI) - Grades 5, 8, and Biology

- Parent Validation

- Administrator Validation

- Permission to Photograph or
Audio/Videotape (optional)

2014-2015 Procedures Handbook, pp.10-12
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Standard 3-Ring Binder

- All student portfolios will be compiled
INn a binder

- Pearson will provide a binder for each
student completing a portfolio

NOTE: Do not use staples on any portfolio entry contents

« Binders will be sent to the schools in October
- Contact your LEA DC CAS-AIlt Coordinator for additional
binders.

2014-2015 Procedures Handbook, p 30
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Portfolio Table of Contents

e The first page in the portfolio binder

- ldentifying Information — helps scorers verify portfolio
contents
- Student name
-~ Nickname (if applicable)
- Date of Birth
- Enrolled Grade Level
- Student Identification Number
- Attainment or Progress model

- Page numbering — helps organize the portfolio and gives
scorers a sense of its size and complexity

2014-2015 Procedures Handbook, pp. 12-14; Appendix B
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Portfolio Table of Contents

SECTION 1 Page(s)
O Learner Characteristics Inventory 1-3
[0 Parent Validation 4

O Administrator Validation o)

O Permission for Photo/Audio/Video (optional)

SECTION 2 Science (Add codes for the standards)
Science Strand 1 _Structure of Matter 8.3.2 7 —15
O Evidence - number of pieces __ 7

O Entry Cover Sheet see page 6
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Section 1

Learner Characteristics Inventory (LCI) - REQUIRED
- Locate in Appendix A or download from website

— Place original in the portfolio

- Will always be page 1 in the portfolio

- Parent Validation Form - REQUIRED
- Locate in Appendix B or download from website
- Provide documentation if no parent signature
- Place original in portfolio

- Administrator Validation Form - REQUIRED
- Locate in Appendix B or download from website
— Principal/Director signature is required

- Parent Permission to Photograph, Audiotape or Videotape
— Optional form — use as needed

2014-2015 Procedures Handbook, p. 14; Appendices A and B

36 DC CAS-Alt New Teacher Training | October 7, 2014 P E A R S O N




Section 2: Standards-Based Science

Entries

Entry Cover Sheet — REQUIRED
- Provide all requested information.
- Information for all three selected standards can be presented on one
sheet or included with each standard separately.
- Entry will score a O for all dimensions if the Entry Cover Sheet is missing or

incomplete.

Data Collection Sheet - REQUIRED

- All requested information must be provided, including a legend or
key.

- There must be a minimum of 7 data points — one baseline point and

six additional data points.
- Entry will score a O for all dimensions if the Data Collection Sheet is

missing or incomplete.

2014-2015 Procedures Handbook, pp. 16-18; Appendix B
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Section 2: Standards-Based Science Entries
Required Components (continued)

Activity Description - REQUIRED

- Explains the activity related to the targeted skill.

- Lists the supports the student uses to enable independent responses.

- Entry will receive a score of 1 for Supports if the Activity Description
IS missing.

Corroborating Evidence - REQUIRED
- Entry must contain at least 6 and no more than 8 pieces of
accompanying work evidence.
- Dates on corroborating evidence must match dates on Data Collection Sheet.
- Entry will score a 1 for all dimensions if the work evidence is missing
incomplete, or cannot be used.

2014-2015 Procedures Handbook, p. 14; Appendix B
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DCOCAS ALY Actvity Description

Student’™s Mame: Date: Page
Standard
Description of Activin::

Stanmilards Based Aclivily:

supports: (chack all that apply)

Lolarzed fext

Tamiled disiraciions

MModified {shortenad/simplitied) text
Llanipulatives

Beader iwhile stodent followed along with pletmres/signs/texures/objeets)
Serlne

Bolded/highlighted key words
Seulencs slarler

Digilal/eleciromic lexl

Graphic arganizer

Cormnmiication device
Mimnberleller sl

Volce recognition sottaare

Other
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DC CAS-Alt — Activity Description

Student’s Mame: Date:
Standard 4; Magc #;

Deseriplion of Acliily:

Suppor s (circle all Lhal apply)
Erkrped toxl,  Gmiled distractions,  Modiied {shorlenoedfsenphies) e, Mampokiliees,
Reader (while student tollowed along with Pictures/Signs/Textures /Objects), Scribe,

Colded/! lighlighted key words, Sentence starter, Digital/Clectronic text, Graphic Organizer,

Communication Device, MNurmber/Letter stamp,  Voice recognition sotovars

Citkher
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Data Collection

A data chart/ graph/table is
required for each entry
(samples in Appendix B).

Protocol: A minimum of 7 data points W
are required.

e Collect one data point prior to instruction (without prompts)
to establish a baseline or starting point. The baseline data point
must be at or below 50% for all students

- Collect at least 6 additional data points over time (each
conducted on a different date).

Note: There must be a minimum of 2 consecutive days (48 hours)
between data collection for each of the three required Science strands.

2014-2015 Procedures Handbook, pp. 9, 20-22
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Data Sheet Correct/Incorrect

2014-2015 Procedures Handbook, pp.

Student Name:

Standard Code:

Specific Behavior to be Measured Dates (M/D/Y)
Baseline
Targeted SKkill: Trial 1
2
3
a4
5
6
7
8
9
10

Performance Summary (%)

Comments

Key: Accuracy
+ Correct and Independent — Incorrect
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Data Sheet Correct/Incorrect Sam p I e D ata

Student Name: DH

Standard Code: 6LD-V7 CO I I eCti on S h eet

Specific Behavior to be MeasuredDates (M/D/Y)
Baseline|11/9/1211/1/12 |[11/16/12[11/20/12|12/6/1
11/1/12 2
Targeted Skill: un- |- P|-P| -V + + +
-P| -V + + + +
pre-
-P|-Mm| -v | -G + +
Given six Greek re-
or Latin affixes ful -P|-P + + + +
and their u
definitions, D will -able -P|-V ]| -V -V -V |-V
match the affixes 5 v
to the definitions. -less | ~ - + + + +
Performance Summary (%) 0% | 0% 50% 67% | 83% |83%
Comments
ey: Accuracy
Correct and Independent — Incorrect
rompt Levels:
= Physical prompt M = Model prompt G = Gestural prompt V = Verbal prompt
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Data Sheet CAUTION: Only § columns for
data collection

Student’s Name:

Targeted Skill:

Sessions

Dates:

Performance Summmary: 09 0o 00 0o 00

Accuracy Kev:
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Developing an Entry:
Assessment Administration Protocols

Independent and accurate student performance is the goal in this
assessment

Setting Event — the physical placement of the student in a position
that allows him/her to demonstrate the skill, or providing task
direction

Support — adaptations, modifications, assistive technology, and/or
Instructional aides

Setting events and supports are documented on the Activity
Description form found in Appendix B. This is a required part of

each entry.
2014-2015 Procedures Handbook, p. 19; Appendix B
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Data Collection Procedures

DO DON’T

Use supports, setting events, and verbal Conduct multiple probes on the same day.
redirection (e.qg., “Think about what we

practiced,” “Check your answer.”).

Provide assessment task direction (i.e., Score responses as correct if they are not
“point to the 7, “read the ” performed independently.

Provide the student with the instructional Exclude incorrect responses from the

and assessment materials (e.g., book, session.

math manipulatives) necessary to
demonstrate the targeted skill.

Provide a minimum of three possible Provide any supports that will tell, show or
answers if the student is responding to physically guide the student to the correct
multiple choice [i.e., 2 distracters response.

(incorrect answers) along with the correct

choice].

Observe the student at a different time if Provide the student the answer in the

the session is interrupted with medical or assessment/test condition.
behavioral issues.
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Additional Data Protocols

-« Tailor activities and worksheets
to the needs of each student

- Correctly score the work being
submitted

- Use the correct date that the
activity was completed and
make sure it matches the data
sheet

- Only submit portfolio evidence
completed by the student
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All Work Evidence must include

A

- Student’s name — first and last
- Dates (month/day/year)
- Targeted sKkill

- The alpha-numeric code for the standard

- A score representing the student’s performance of the
targeted skill expressed as a percentage

2014-2015 Procedures Handbook, pp. 21-22; Appendix B
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Entry Cover Sheet/5cience (Grade 5)

ser: D Sdootven: Jsams

Strand: | Leamning Standard: 5.7.1 Recognize and describe how results of smilar soentific
E t C mvestigations may turn out differently because of mconsistencies in methods, materials
n ry Ove r Schenor and and observations, o because of miatians of the prechion of the instruments wied
Technology

S h eet standards Based activity: -+

4 givien a temmalate wWith numbers 1-8 and pectore cards
ol each step of the scienti{lc method eguenced the vieps of the sclentific method
ary {II IR 1ha pechars Cadf 4 ar B A

Targeted Skill: Seguence the wientific mathod for simple investigatosn

HFang [ LESNIAE YTBMEESIE 5.5, 1 DesChil= DN EaTH 85 part of & sydlem called the solar sysiemi,
which includes the sun (& sar), plensts, comets, esteroids, and mamy moons.

Eorth and

tooce Science

Bl m ol
e S L A W e L

with five planets missing. The teaches pointed to the blank space on the termplate and |
dakiton selected from a field of theee which planet belonged in that space. -rlul d
the planat on the Template

e ol e B
LT LR AT e

sy vl o
eED RIvels @ Tes

Tarpetad Skl Seguence the Earth and planets m osding pattem in the solar dyitlem

Strand: Learnbng Standard: 5.12.4 Explasn thst organisms i enough (o wurvive 0 & pirtowben
"
emdranment will typically produces offspring it enough 1o survive and reprodece in that
Life Soignipe partipular anvircnment. Dver fme, these inhamried characiersmben sre carrmed s the

predominant forms (8.g., sdaptions such as shape of beak, length of neck, shape of testh)

standards Based Activity: == given 2 template with two different habitats {land
and 4=a). Ashion wid thown different animals and gaked, “Where does the |anifmal] ve?
On kand or on sea?™ glusd the animals on the termplate

Targeted Skill: Match an prgandsm (o its habitat

JoT8-2014 I CAS-AF Pricedune Wondbiook
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Student Name - Standard Code: 5.17.4

Targeted S&ill-

Data e
Collection

Sheet e S P e
Stegs or Trials Barebre J } M [ AR | AAa0 | 1R ‘14
Tl
L. Fith I - , " - : I
4. Dectopun [+ 1+ 1 & | » R e
5. Turtly + | | e . | @ :
. Sauld : — i - —|— —
5 Crab e | » | I . | & | & |
6 Doa i : | i | & i l B i [
T v | + | ; . | # '
L Turkey I« | + | . | % -
% Cow o . ' B .|
10, Pig + | ¢ . : | 4 -
Performance Summary 1Cr )% | 100% | S0% | BOPW | 300 | 100% | 200 |
1% o Larvni) pes e i .
Cgmmemenis
Acturacy ]
# Coirecl  —imooerect

e —— e e
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ACTIVITY DESCRIPTION

. . Student Name
Activity t L

. - Page Numberis): .
Description
S h eet Brief Description of Activity:
-?-'as given a template with two different habitats (land and sea). .was shown different

animals and asked, “Where does the [amimal] live? On land or on sea?”. glued the animals on the
template, -ﬁwlched 1 of the 10 animals to the correct habitat.

Date(s) 1/16/2014

Supports: Provide a detailed and specific list of the supports provided the student that promoted
independent responses to the task. Think about what modifications in setting, task presentation, and

student response were used. Also consider what strategies were used to ensure student involvement in
the task.

Check all that apply below and add any other supports and/or strategies used by the student during
instruction and assessment that promoted independent access to learning and the general curriculum.
MNote: This is not meant to be an exhaustive list of possible supports,

____ Body positioning

¥ Limited distractions

____ Manipulatives

*__ Madified (shortened/sim plified) text

___Graphic Organizer

_ Numberflattar stamp

¥__ Reader (while student follows along with pictures,
signs, textures, objects)

____ Scribe

___ Bolded/highlighted key words

___ hantence starter

__ Dipital/electronic text
Communication device

—__ Vaoice recognition software

___ Markers or other large writing

Other strategies and tools:
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Work
Sample

Fargeted Skill: [l match an organism to its habitat, h.12.4
Explain thai organisms fit enough ta sursive In & pariculs Mﬂmﬂ-:
- envirenment will bpplcally producs alfspiing M escomgh e surdhn
. and raproducs s el particular snvirenment Date: ielzow
(reer tima, Chisi inharibed characieistics are carried as the
-sminant forms (g ., adaplations such as shape of beak, length of meck. shapa ol iessth) Af’l"l IFACY 'III e
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Targeted !IHI-olllnn:hmnqlnllnhllhlhﬂli. 512 4

Eaplain lhal ganives B snouggh 10 SUrsive I8 § parSculin NﬂH\E:
wall wsisament will bypically produce offspring T enoasgs & survhe
ol and reproduce = Sat pariculan #nyioames Dﬂ'l'e: Tl ef 2annf

Dwvw i, Shisr bl craracisllcs e carved s the
predomengnd torms |# g, adaplations ses® a8 shags of beak g of sech, vhape of teeth)|
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Targeted Skill [Jj=i match an organism to its habitat 5.12.4

o Explain tha proganicmy S sspegh ta sarves in & paibieuls Nﬂl’hﬁ_

envircnment will byprslly prodecs S png Bt s b il
and ieps i@ o B paeferubi wes o Dn'i-g: J.liﬂl'.l-:-."-’
Chpma Vel Shepid bl b il b bl i i i Sl i The
wwduriman| furms |o g sdaplatioss sacd 5 aps of besl fengih of meck shipe of tsrh) l'lﬁﬂul"'ﬂl:}l" "||n T
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Scoring

Criteria

PEARSON




Scoring the DC CAS-AIt

The DC CAS-AIlt is scored on three dimensions:

-Performance This dimension is used to evaluate student

progress toward achieving the targeted skills related to DC content
standards.

-Level of Complexity This dimension is used to determine the

depth of knowledge of the targeted skills according to Bloom’s
Taxonomy.

- Supports This dimension is used to measure the degree to

which the supports provided the student are appropriate,
meaningful, and allow access to grade-level learning standards.

2014-2015 Procedures Handbook, Chapter 6
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SCO rl n g R U b r I C 2014-2015 Procedures Handbook p. 28; Appendix C

- Smdent performance of Student performance | Smdent performance of Student performance
Performance Targeted skall 15 | the targeted <kill is of the targeted skill is | the targeted skill is of the targeted skall is
not clearly hinked primanly inscourate. linited or meostly accurate. accurate and
to the grade-level mconsistent consistent.
Attainment | learming standard. | (0-40% accurate) | (41 - 74% accurate) | (75 -89% accurate) | (90 - 100% accurate)
Progress OR baseline
(epoints | begins over 50% 0-9% 10-24% 25 —49% 50% & over
above baseline)
Level of
Complexity Entry reflects no Student 1z working on Student work reflects | Student work reflects Student work reflects
basis m the DCPS “access slalls” only that grade level part of the cogmitive the same cogmtive
grade-level learming | within grade-level expectations have demand of the grade demand as the grade
standards m this standard based been modified to a level expectation in this | level expectaton in
strand mstruction in this lower cognitive strand this strand (may
strand demand for the reflect a different
student m this strand. level of complexty
dufficulty).
No enidence of Matenals and Age appropniate Age appropriate Age appropriate
Supports matenals or adaptations reflect the | matenals and matenals and matenals and
adaptations that limk student’s learnng adaptations reflect adaptations are clearly adaptanons are
to the student’s profile, but activities the student's leamung | hinked to the student's clearly linked to the
Tamemran = e ula P I T e g AR o P . T ey Toamemean o e ] o ol #lam B T, T [
J.l.'-ﬂ.I.I.I.I.IJE F.I:UJ.LI.I: AL S ITILALS ailT LELL H.I.LH.IJ.'L'. LFRIL Gl T LSRR J.I:-ﬂ.LI.I.I.IJE P.I.IJJ.I.L'I: PlIILE LLLT FLIELECLIL 3 I.EH.IJ.I.I.I.I.E
age-approprnate clearly linked to the | demonstration of the profile, the
demonstration of the | targeted skill but not to | demonstration of the
targeted skill grade level leamning targeted skill and the
standards grade-level leammmg
standards
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Performance Guiding Questions

Progress (%o
points above
baszeline)

learning standard.

1 2 3 4 5
Student performance of | Student performance | Student performance of | Student performance
Performance Targeted skill is the targeted skl is of the targeted skill is | the targeted skill 1s of the targeted skill 1s
not clearly linked primarily inaccurate. mnireq or mostly accurate. accurate and
- inconsistent. consistent.
to the grade-level
Attainment (0 — 40% accurate) (41 — 74% accurate) {75 — 89% accurate) {90 — 100% accurate)

0-9%

10 - 24%

25 40%

0% & over

1. Is the targeted skill clearly linked to the essential and
prioritized skill and grade-level standard?

2. Was the baseline score at or below 50%7?

2014-2015 Procedures Handbook pp. 23-24
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dent Name: A T Learning Strand: Cell Biology B.%.4
Targeted Skill: Distinguish between plant and animal cells.
=
Trials: | Baseline
Observable, measurable Date ate; ate: Date: ate: Date; Date:
target student behavior: iigho | i[ig lwe| (feafso| (Julio] 2/4lio | 2(nfio
1
— + | MR+ |+ +
] 2 :
_— 4 + + 4- +
3 . :
{ — | me |+ | | T+
' 4
- |+ |t |+ ||+
5
— |- |+ |+ | = |+
6 ; .
— | T x|+ [+ [T
Total Accurate: 0/ b 4le Slb lf-:[ b LIk LIk
Percent Accurate: OG/D 0% | & % 100, iot’ls | 10T b
KEY:
Independent:
+ = Accurate response - = Inaccurate response
Prompt Code:
V= Verbal P= Physical M=Model/Visual R= Refuse +{- = Independent
Supports (specify). Picture symbols -
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Errors in Documenting Performance

- The entry contains insufficient data:
- No name/date(s) on the data sheet or corroborating
evidence =/
- No data collection sheet ‘5
- Less than 7 data points on the data sheet 3
— No corroborating evidence to support the data sheet
- Not enough corroborating evidence to score due to
o Evidence of cueing/prompting responses
o Presenting fewer than 3 multiple choice options
o Incorrectly graded work samples

2014-2015 Procedures Handbook, p. 25
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STANDARD: (6MG) Identify, measure, describe, classify, and construct various angles,
triangles, and quadrilaterals; measure the interior angles of various polygons.

TARGETED SKILL: Student will choose quadniateral from several different shapes
and name it.

STANDARD BASE ACTIVITY: Student was given a worksheet o chose a quadrilateral
from several different shapes and name it.
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Tavgeted Skall: Stuclent will choose guadrdecdteral Bron
sevevol dafferant shapes ecvne name tt.

M6 — Identify, measure, describe, classify, and construct various angles, triangles, and quadrilaterals; measure the interior angias
of various polygons.

Label each triangle as Right, Obtuse or Acute.

This work
sample is
not aligned
to the
targeted
skill. It is
not
accepted for
scoring.

Xa. o ridny
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C e . , [o2]
Tow rjd'z A Sl ; %t_u(l,e at will choose Mdnlc?‘(rl(, ral
T fvom several Affermint ghapes emd aame T

6ME — identify, measure, describe, classify, and construc! various angles, triangles, and quadrilaterals; meesure the interior angles
of various polygons.

S T

List all figures from those shown below that meet the conditions of
each quadrilateral.

parallelogram trapezoid rhombus square

This work
sample is
aligned to
the
targeted
skill.

quadrilateral (not a parallelogram)

Al +0aPe 2ps

e,

pr\Fﬁ 1&g Pam
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Errors in Documenting Performance
(continued)

- No link between the targeted skills
and the grade-level learning standard

- LCI i1s missing or contains incorrect
determination of performance dimension

- Learning standard presented is not included on the list
of possible grade-level learning standards (Appendix D)

2014-2015 Procedures Handbook, p. 25
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Complexity Guiding Questions

1 2 3 4 5
Level of Entry reflects no Student 15 working on Smudent work reflects | Student work reflects Student work reflects
Complexity basis in the DCPS “access slalls™ only that grade level part of the cogmitive the same cognitive
] grade-level leaming | within grade-level expectations have demand of the grade demand as the grade

standards m this
strand.

standard based

instruction in this
strand.

been modified to a
lower cognirive
demand for the
student 1n thus strand

level expectation in this
strand.

level expectation mn
this strand (may
reflect a different
level of
complexity/difficult),

1.

standard?

standard?

cognitive demand (complexity)?
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Is the entry linked to the essential skill and grade level
What is the cognitive demand of the grade-level learning
Is the student working on a targeted skill at the same

Is the targeted skill an access skill or an introductory skill?

2012-2013 Procedures Handbook, pp. 25-26
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Example *5

~ Ci/

S (D
! Date: |\ -20-09 Score: “\) /L
5PRA1A alyze and determine the rules for axt nding symbolic, arithme n dg ometric pam ms and progression
J’,iﬂ; (e.g., ABBCCC.. 159 13,...;3,9,27...) Target Skill: Describe the rulesthalg specific patt
Cut and Paste the answers in the boxes below What Comes Next? Explaln

1 2 3 4 13 Count by 1'¢

This example shows
the use of higher level
thinking using cut and
paste to “Explain.”
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Access vs. Introductory Skills

Access skill example

- Student learning to activate a Big Mac switch - when asked, “The

story was about whom?” the student is given a switch that says the
name of the main character

No expectation to choose the correct response — the student is simply
provided with a pre-recorded message.

Introductory skill examples

- Number recognition rather than identifying the operation or solving
problems

- ldentifying the periodic table versus finding an element on a periodic
table or distinguishing between a family and a period on the table

2014-2015 Procedures Manual, p. 26
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Standard: 4.PRA.4 Solve problems involving proportional relationships,
including unit pricing and map interpretation.

Targeted Skill: Identify numbers used in a proportion word problem.

2. Twelve goldfish are in groups of fours. There are 3
goldfish in each group. Touch the number 3.

12 4

Good example of presentation of an introductory
skill (low complexity).
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Level of Complexity

5.5.1: Describe the Earth as part of a system called the solar system,
which includes the sun (a star), planets, comets, asteroids, and many
moons.

Essential and Prioritized Skill: Explain what a solar system is and how
the Earth fits into it (the Earth as part of a system called the Solar
System.)

- Non-example of Targeted Skill — Level 1:
- The student will identify the term “Outer Space.”

- Example of Targeted Skill — Level 2:
-~When presented with a photograph or graphic of
Earth, the student will activate a switch.

- Example of Targeted Skill — Level 3:
- The student will identify the Earth when presented
with a diagram of our solar system.

69 DC CAS-Alt New Teacher Training | October 7, 2014 P E A R S O N




Level of Complexity
(continued)

5.5.1: Describe the Earth as part of a system called the solar system, which
includes the sun (a star), planets, comets, asteroids, and many moons.

Essential and Prioritized Skill: Explain what a solar system is and how
the Earth fits into it (the Earth as part of a system called the Solar System.)

- Example of Targeted Skill — Level 4:
- The student will sequence the order of planets in our
solar system based on their distance from the Sun.

- Example of Targeted Skill — Level 5:
- The student will describe the properties of a solar
system.
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~ !

Entry contains insufficient data 2 E

No link between the targeted skills and the grade-level
learning standard

Errors in Documenting Complexity

Learning standard is not from the correct strand

Learning standard presented is not included on the list
of possible grade-level learning standards (Appendix D)

2014-2015 Procedures Manual, pp. 26
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Supports Guiding Questions

1 2 3 4 5
No evidence of Matenals and Age appropnate Age approprate Age appropnate
Supports materials or adaptations reflect matenals and materials and matenals and
adaptations that link the student's learming | adaptations reflect adaptations are adaptations are
to the student s profile, but activities | the student s learming | clearly linked to the clearly hinked to the
learning profile and/'or materials are | profile, but are not student’s learming student’s learning
not age-approprate clearly linked to the profile and the profile, the
demonstration of the | demonstration of the | demonstration of the
targeted skill targeted skill, but not | targeted skill and the
to grade level grade-level learning
learning standards standards
1. Is there evidence that adaptations/modifications were made?
2. Are the supports used directly linked to the student’s LCI?
3. Are they age appropriate?
4. Does the student make any progress?
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2014-2015 Procedures Manual, p. 27
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Supports Guiding Questions

1

;]

3

4

)

Supports

No evidence of
materials or
adaptations that link
to the student s
learning profile

Matenals and
adaptations reflect
the student’s learming
profile, but activities
and'or matenals are
not age-appropnate

Age appropnate
matenals and
adaptations reflect
the student s learming
profile, but are not
clearly linked to the
demonstration of the
targeted skill

Age approprate
materials and
adaptations are
clearly linked to the
student’s learmung
profile and the
demonstration of the
targeted skill, but not
to grade level
learning standards

Age appropnate
matenals and
adaptations are
clearly hinked to the
student’'s learmng
profile, the
demonstration of the
targeted skill and the
grade-level learming
standards

5. Are the supports connected to the demonstration of the targeted
skill (e.g., academic supports for academic skills)?

6. Do the supports promote the demonstration of grade-level learning
expectations (e.g., using academic supports is the student able to
work toward grade-level standards that have not been modified
to a lower cognitive demand)?
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Errors in Documenting Supports

- Entry contains insufficient data

- LCI Is missing
- Activity Description is missing

- Learning standard presented is not included on the list
of possible grade-level learning standards
(Appendix D)

- Age-inappropriate materials or activities are used

2014-2015 Procedures Manual, pp. 28
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Condition Codes

The technical adequacy of the portfolio is as
Important as the quality of work and effort
students bring to school every day.

Having even one entry of three in a content area
receive a condition code during scoring has a
significant and adverse effect on the proficiency
rating for the content area.
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Condition Codes

How codes are scored for an

entry:

Code Perf Com Sup
N1 0] 0] O
N2 0] 0] O
N3 0] 0] O
N4 0] 0] O
CA 1 Score Score
CB 1 Score Score
CC 1 1 1
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Code Descriptions

N1
N2
N3

N4

CA
CB

CC

Security Breach
Missing Entry
Insufficient Evidence

- No name/date on the data
chart or student work

Insufficient Evidence
- Missing Entry Cover Sheet

- Entry Cover Sheet
iIncomplete

Missing/ZIncomplete LCI

Wrong performance
dimension chosen

Standard not one the
student’s identified grade
level




Condition Codes

How codes are scored for an

entry:

Code Perf Com Sup

CD 1 1 1
CE 1 1 1
CF 1 1 1
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| nsufficient Data

CD - No data chart
- Not enough data
on the data chart

CE - Not enough
scoreable work
evidence

CF - Not scored

- Scores/dates do not
match data

- No alphanumeric
code on work evidence

- Targeted skill not
listed on work
evidence

PEARSON




Condition Codes

How codes are scored for an

entry:
Code Perf Com Sup

CG 1 1 1

CH 1 1 1
Cl 1 1 1
CJ Score Score 1

CK 1 Score Score
X O 0] 0]
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CG

CH

Cl

CJ

CK

Strand used more than
once

Standard not one of the
possible standards

Student work is not
aligned to the targeted
skill, strand, OR the
standard

Missing Activity
Description Sheet

Baseline over 50%0

Student did not test Iin
this area

PEARSON



DC CAS-AIt Timelines
2014-2015

IDATE ACTIVITY
October 7, 2014 Portfolio Training Sessions

Portfolios, Procedures Handbook, Entry Points
received by schools

Complete Participation Criteria Form

Complete Performance Dimension Decision Form

By October 17, 2014 Complete the Learner Characteristics Inventory

Send Parent Acknowledgment

Upload student information to SEDS

LEA representative submits 1 Student Registration
Verification Form documenting all students

Return shipping materials and instructions
received by schools

Pre-submission Training

Composition Assessment Training

October 2014

By October 24, 2014

February/March 2015

On March 6, 2015 Portfolio Data Collection Window Closes
On March 13, 2015 Last day to ship portfolios to Pearson (UPS)
April 2015 Portfolio Scoring
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Access to Forms and Documents

- Copies of all necessary forms and documents needed for
Inclusion in a student portfolio can be located in the
2014-2015 Procedures Handbook, Appendices A and B

- Copies of all necessary forms that can be downloaded in
Word or pdf formats are available at the following link:

http://0sse.dc.gov/service/dc-cas-alt-participation-
criteria-and-forms
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For more information

L ocal Contacts:
Your DC CAS-AIlt Building Coordinator
Your LEA DC CAS-AIt Coordinator

OSSE Contacts:

Michelle Blakey-Tuggle michelle.blakey-tuggle@dc.qgov
Assessment Specialist 202-374-1328

Pearson Contact:

Bruce Murphy bruce.murphy@pearson.com
Senior Project Manager 1-800-228-0752
Washington DC CAS-AIt Ext. 216594
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Questions?
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